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The current call for elltK^ve eihicai-citizeri education is far 
Imm a new rallying cry or "instant slogan." In fact i\is& reiter- 
ation of, and a recommitment to, one of the foundations of our 
democracy : tlie preparation of a citizenry concerned with our 
core civic ethics and equipped to take part in civic affairs. This 
lenewed emphasis is reflected in al! sectors ofoursociety, from 
grass-rcjots communities to the federal Administration ancl ^ 
Congressional levels, from leading professionals of many 
'disciplines to a variety of concerned laypersons and lay 
interests. . • * 

Symixma: Ethical-Citia^nship Education 

This document reports.on the second of a series of symposia 
convened to address key issues suriounding the Ethical- 
Citizenship Educatlon^CE) movement concerns, caveats, 
nBcommendatJons, and potentialities. 

The first sym^ium took place lune 16. in Washington, D.C 
Three maior questions served as a springbodid lo^ the 
discussion: 

1. What Are the Q)re Civic Ethics of American Democracy? 

2. What Is the School'^ Responsibility for Teaching These 
Core Cwc Ethics? 

3. What Immediate Action Might the School Take Regarding • 
Instruction in These Core Civic Ethics? 

Building on the generally accepted commonalities in civic 
ethics disctr/ered dt the iirs! symposium, thie second moved on 
♦ to examine the relationships among thiscommonahty, cultural 
pluralism, and citizen fe*ducation. It was held Penary 10. 
1978, also m Washington. DC, and addressed the>4]owing 
questions: 

T What Implications Does Ethnic Pluralism Have for Citizen 
Edxication? 

2. What Is the Schools ^esponsibihty for Teaching the 
Implications of Ethnic Pluralism m Citizen Education 
Programs? 

3. What Immediate Actions Might the Sc:hobls Take Regard 
mg Instruction in the Implications of Ethmc Pluralism As an 
Element oi Citizen Education? 

Panelists at both symposia spoke to an audience limited to 
Administration. Congressional stall, and educational leaders, 
who commented at intervals 
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The symposia ana sponsored by two gnoups: The Edwani W. 
Ha^en Foundation and the U.S. Office of Educatioa in collab- 
oration with Research for Better Schools, 

The Haaen Founddtion has for many years supported 
educational ventures in various aspects of higher education. 
In recent years it has selected four priority areas: "(1) improve- 
ment oi educational institutions m'order to promote per&nal^ 
growth as well as learning; (2) creation of opportunities for • 
young people to develop -and apply insights, skills, and 
esc|:>enence toward the solution (sf ODntemporary individual 
and social problems; (3) the encouragement of interest in 
esthetic, moraj, and religious values, particularly as tliey relate 
to the achievement of cultural panty among people at local, . 
national and international levels" (The Edwarcf W. Hczzeh 
Foundation: A Fifty Year St^n/ey and Tnennial'Beport 1973- 
1975). We are^^rateful for The Hazen Foundations help in 
carrying out the symposia as paji of a larger overall ECE 
program (see below). 

Tiie U.S. Office of Ed^ation. within the past few yeai!^, haS 
established ti Task Force on Citizen Educaton. This unit has 
worked closely with the overall EC£ prograr?! and contnbuted 
btjth ideas and funds to the symposia. ^ ' ^ 

Resedrch for Better Schools, a Philadelphia based educa' 
tional research and development laboratory, contracted to 
du-ect tiie pnDc?ram, The laboratory served as the host grcup 
and carried out-tte sympoisia plans^lrcm conceptualization 
to execution. The laboratory has designated citizen education ^ 
as one oi its md]or piogram con:it>onents for the next five 
years. 

An Advisory Group established edrly during the gen^is 
of the overall ECE program, ^ntnbuted wit and wisdom to all 
phases of the symposia events ^ ' ♦ 

We believe the symposia reports shoujd be of interest to a 
vanety oi concerns and disciplines, and a source oi recom-'*' 
tnendations and suggested directions oi immediate t^nd long- 
range v.ilue to the ECE field, It is our hope that the meetingt^ 
'pixjvjde a forum which will stimulate tht^ Administration and 
Congress to intensify their support of ECE as 3 pnonty at all 
educat onal levels. 



Th« DvwriOI ECE ProgTAm 

AsUtatftd the symposia ai^ part of a lander ECE program 
whose objective is the development ot ECE programs and their 
Vntroducpon m schods (public, nonpublic, and pait)chial) 
icross the nation wishing to underlake^uch activity. 

The folbwing {actors give impetus to and underlie past 
and present ECE eflorts;^ 

— There is a growing insistence across the country for the 
introduction of ECE-bke programs m'schools. The ijisistencfe 
comes from parents, political l€>aders, state and local educa- 
hon agencies, educatonal leaders, religious leaders, and the 
general public —as evidenced by surveys, public statements, 
polls, pohcy statements, and the media. 
—There is a growing body of new and promising research 
and theory directly related to eCe. Tliis knowledge makes 
possible the development of powerful and valid educational 
programs th^t enable students to r&aJize ECE objectives. 
—There is a plan br a coordinated program of R, D, andD in the 
ECE domain which has the endorsement of a wide constitu- 
ency, includmg prpminont-leaders m education, religion, the 
research community, pareniigroups, and school practitioners. 
The plan' is based on school community cooperation and 
specifically calls for Jocal adaptation of ECE prcx^rams 
accxirdmg to diflenng cornmunit^^ needs and perceptions. 

The ECE program had its genesis in a year^bng planning 
prograip funded m 1976 by tiie National Institute of Edu- 
cation. The objective of tiie planning effort, carried out by 
Research br Better Scliools. was the preparation of planning 
recpmmendatlcfn; for an ECE R, D. and D plan. Major plan- 
ning acromphshments mcliided: 

Development "of documented need and mandate state- 
ments; 

—Development of an ECE definition which cx^nnmand^ broad 
consensus; 

— Development of an advocacy /constituency acrass educa- 
tional religious, and civic.pubhcs; 

— Collection of judgments/recommendahons from ECE ex- 
perls; . ^ 
—Collection and analysis of ECE literature; - 
— Development of cross-commumcation m the broadly de- 
' fined ECE field; 
— Conceptualisation of the ECE research and theory into four 
major domains of activity; the developmentaiists, as represent- 
ed by Havighurst KohJbu«3, and Piaget; the decision theo- 
rsits, as represented by Peters, Rawls, anti Wilson; the values 
theorists, as represented by Lasswell R^ths, and Rokeach. and 
die prosocial researchers, as represented by Bandura, Hoff- 
marx and Staub; 
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— Fomiaton oi an eminent Advisory Grtjup; 
— Convoaation oi a Ndtional ECE Conie vnce; 
—Publication ol a number urneporls. '^pers, and resource 
doc-'uments rebted to Various aspe<:ls of EC£; 
—Preparation .of a cxondinatod plan tor ECE R D, end D 
(referred to above) bas^ oia the r£KX)rn? nendations developed 
duniig tlie planning pha^. 

Tiie current program emphasis js lo present the case for 
ECE \Q various audiences. To this eiyX under the cx^ntinued 
ieadeiship oi the Advisory Group, a series of symposia (the 
tirbl oi ysrhrdi the publication reports) is bemn held. The ob- 
jectives ^re: 

— 3*l'o oblam ihe assistance and su aport of the educational 
community and selected public sgh<x)ls lor coordination 
oi multilevel ECE eiioris; 

••—To obtam the sssisfanco and sup|:orl ol educational leaders 
in the 'Administration and federal government ior ECE pnD- 
qrani development at ail levels; 

—To ex^>!ore tin? ^x^ssibilities and i:tra{eqies ior developinCI 
|[t>deral leqisldtion and state |e<id<^^''!'ip to support a vanety of 
liCE ef jorts; 

— To publish and disseminate syn4.0r.id dialogues and other 
mlcu'ijuitiondl nidtend! to luster commumcation and coo^x^ra 
ttni dniong the ni^my p<.n-son5, groups and activities m the 
ECEiield 

Support, leader^^hip. and cxx^rcimaton art^*net^t>d to make 
ECEdrodhty. 

Fur luilher niionikition dJid do*;untenlutit,)n, <.:outm:t 
Russell A Hill 

^^irei'lor, Ethical Citizenshn; Edui:atK;n 
Hesorircii ior Bt?t1er SchiJc^ls, Ir c 
1 700 Market Stn:'et . 
Philrtdelplihi, P^-nnsylvdUia hUO^-J 
2iS 5C.l-'1KXi 
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Goodattemcx>n. . 
, I would like to acknowledge ^he two funding agenaes 
tliat have umde possible this synipc^ium series: The Edward 
. W, Ha^en Foundation and the United States Office o} Educa- 
tion. We are grateful to botll of them. 

Today we have some qood^news and some bad news. Fjrst 
tho bad news. Governor Apodaca will not be with us due to 
a ieyiislative crisis; he has sent us his regiBts and best wishae. 
Second, five minutes ago we received a call teihng us that 
Tliornas Minter. Deputy Coaim^ioner Unstfeid,^tates Offio^ 
of Education, has been called to the Secretary's Office :»^nd 
we can't pull pnonty on that! 

Now the good newg In tlieii phce we have Hosd Castro 
Feuibeig and Elizabt^tii Funquhar We au^ pnvikjqtxi to have 
' ^ tliem with us, as yc^u will sa^n disJ-over 

I now turn c)vt?rt}ie meeting tOt)ur McKieiatuf. Huss Adams. 



'Tluink you 

1 si.*ti a number icicu^ thai wt»n) qatliertxi here k)T the 
*(irst synii^xjsiurn discussion of derncxTafic cx'tti' civic ethics 
] tlunk }t fan to sriy t^u%\ at that tiint? we agreed that there is a 
commonaht>' of tvrtfjui txssic civic values in our society. We 
now amve cit Phase 2, tne exploni^n of etfinic pluralism, 
Under Pha,se 2, wt.^ *e a venation ol avic ethics and that var- 
iation might ix- ljsti<i under tlie rubnc of pluraksjii or ethnic 
pluralism dnd its jmphcations fur citizen edticktion 
Let me restate the questions we will addrcss lo^ay: 

1. What impiicAtioni dom ethnic pliirAlisxn navt for cit- 
'iz«n •ducAtion? 

2. What it thtt lehool's ratponaibility for taadhing th« 
^ imidioations oi athnic pluraliam in citisan adtication 

progtjuna? 

3. What immaciiate action might schoola tai» lagazding 
inatuction in tha implicationa of athnic pluralism aa an 
alamant ol citixan aducation? 

* 
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There ai^ subquesUons Witiiin these thnse araas, Uncfer 
the first major question j^re might include the bllowinQ 
5ubqud6tk>ns: 

1. How cm tthnio pkiratitm bm dafin^d? What u» its 

2. What is th« baiii for th# cUim thmt •Ihnie pluraliBxi iM 

a How dow/should sthnie i^undiim raU^ to cUism 
•dilution? , 

For the past decade thetfe has been a renaissance; a rewai 
ol interest in tlie cultural diversity ^hat has always been eupund. 
At one time we attempted to say that the cultural variety did* 
not ejsist that we weife all simf>ly Amencans, that the popu- 
lation hyphenations— Italian- American, Aiio Amencan, ior 
instance-wene not necessary. Yet any good poliUcian knew 
(and kriTiws) that citi^ encompass a vanety of gix^ps— 
whether we call them, ethnic gimips, subgroups, or what- 
ever -as attested to by the le-hononed "b^lancod ticket/ 
Today our panelists exptore how the implications oi ethnic 
pluralism can be dealt with educationally, what can be done 
to convert diHiculties and diilemnces mto constnk:tive div - 
idends, how diversity can be used in n positive way by those 
n\ us engaged m educaton 

We will tackle the three major questions one by one llie 
speakers v^iW eacii have hve minutes to nespond to each 
question and then we will have discussion from the floor. 
' Will you siaH uH oil Dr. Femberg? 




/ 

/ 

/ 

WHAT 'X 
IMPLICllinOira^DOES 

ETHmc ntimiSM 

HAVE FOB 

CITIZEN EDtfCimON? 



I'rn sorry that I cannot discuss the view Irtjin tiie Governor's 
. Mansioti but I do think i bnng a perspective which & often 
inissmg at policy-level contenenoes. My perspective is that of 
the httle red^schooihouse, " at least the little red schoolhouse 
that you ^ m Regions III and IV, as interpreted by a Spanish- 
Ainencan woman. 

nit* implications of eUinic piurahsm for citizen education is 
kind ot a big title to swallow all at once. I would like to bneak 
down citizen txiucatidn along the lines indicated by statements 
made at the prect?ding symposium. Hie kmds ot things 1 mean 
by t.:itizen education include areas that we may ha v« known by 
other iifimes ior example, civics, citizenship, consumer edu- 
ctition, moral education, values clantication, literacy: not only 
reading and wnting skills but scientific literacy, consumer 
literacy and, yes, ethnicity hterac7: human relations kinds of 
ac'!]vitif?s. and career (xiucation. 

Whatdcies cultiir<il plurahi^ni }i0Veic)df)Withall these things 
tl)at wc> aLorevidte in citizen educ^ition Etlinu-ity r^*iers to 
groups of people with distinctive cultural charactenstics chief 
among those charactenstics beincj language, and d]rt*ady I am 
^ un track to t&lk about bilmgua! education^ Hu? pn"jblem is that 
bilingual eciuc^tton. like citizen educatron. Hi.cludes mv^ny 
kinds iA t^ntgs. Bebn* the nu^eting some<^ne nientioned the 
n^:ent Ti/ne nidga^me ailjcle on the Miami biingLjal expen^ 
eriee My rt:sj:x:)rtt^^ is that it ap^xi'ars to be hd!i an arbcle; t/iey 
must have njn oiit oi j:«iges, font do(-sn't give a clear pictune at 
all of what is happening. I want hene to explain how bilingual 
educatK5n in several oi its specified forms fits into ijiti^en 
cdtiration, with pvirtirular emph<ir>ison lis n^laton to ethnicity. 

If ycju View the areas that I ^ itumpnittxi - ^cfVlcs. c!onsurner 
eduf:ation, cartHT education Mnd so as abbreviations 

of goal stdtem^ts, as goals held tor groups of people from 
different ethniciti^?s, with differerU cultural and diff^nt lang 
uage cliafwictenHtics, the questiori then Ij^'omes; How do we 
gut many s<L?para1e ethnic groups, and sttadents from thc^^e 
groups, to reach tiie Jjoals reprt*sented under thoVubnc oi 
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dEihnlcPiuialiim . * - / * - • / ^ * 

■ ■ . 

Let's tdk abciui three specific kinds of students: linguistic 
minoritv'' students who don t speak EnglisK liniJUistlc mmor- 
ti "Studente who <io Enq^sh, and English-spfeaking 

majority students. My*point here to indicate how bilingual 
education can lead ^dents fitsn th^ three grcHif^ towaid 
the goak of citizen education. « ' ^ 

Q the non-English-speaking mindfeity students —let's say 
the Cuban students, the ^erto Rican students, the Chloano 
students, the native. Amew^an stud^ts who do no^ present- 
ly speak Erjghsh— bilingual education is, first of all, a require- 
ment br gainmg equaF acc^ to education, assunng a mean- 
ingiul participation in school activity end avoiding academic 
ivtandation while the English langoage is being learned. It is a 
bdne nunimum. The base level of possibiljty incorporated in . 
the term citizen education can only be approached through a 
foirn of bilingual education which provides a<f$?ess to the 
English bnguagt^ an^ which also provides subject area 
ini^tiiictton in the student's native language.^ 

What do English speaking minority students llike mysell 
la the tirst grade) have to gam fnDni bilingual education as a 
vehicle leading toward the goals of citizen educatiqn? For one 
llung, a wa>s for the. students to stay m touch with the heritage 
ot their f«amihes, the traditions ol their communities; a way to 
achieve Jfa^ntinuity —notice I didn't say maintenance, but a 
continuity- of language and instructil^n, a continuity of 
cultural information, and source of seli-pride based on 
knowledge about their he*age. It permits students to capital- 
ize on the advantages of their particular ethnicity and to 
cx>n!nbute their ethnic talents to the larger soqiety. In my case, 
lor example, there was no Spanish instruction offered in the 
elementary school'! attended in ^few York Qty, and \ ayoded 
that mstnuction at the secondary level m Miami because 1 
already knew how to say "Holh, Isabel.". Asa result I didn't 
leani to read and write in Spanish untif tijegan to teach 
Spanish as a foreign language and I was always barely one 
page ahead of the students! I would have been a much more 
effective teacl^r if I had not had to delay my own "bilingual" 
education. / ' . . 

I have run out oi time, but there is, of course, an important 
category ofJfrie minority student who speaks English: the blacJ^ 
stydent 1 am sorry that Dr. Mipter is not here because he was 
part of a Wilmington coalitioji of blacksand^iispanics working 
together in the interest of equal educationaJ opportunity for 
both black and Hispanic stuctents- The ins^his denved from 
* that expenenoe, and an accxsunt of the contribution that 
bilingual progranis made to^both aets of minority students, 
would have been, I think, of compelling intemst to us here. 

Finally, for the majonty student who speaks EngltsK invoWe- 
ment m bilingual education programs carries with it the 
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Opportunity olenilchment faom insights intoanother language 
and culture, the opportunity to contrast value systems, the 
oportunity to examine cultur jl^Ifemdtives; the of^xlrtunity to 
• ' enrich her/his fcareer development --among other benefits. 
A last woidaboutoufr^ponsibility to meet thei«quirwiente 
ments ol the Helsinki Accord, In a traditional foreigpi language 
pnc^rara stud^its have 40 mmutes' expc^une to languagie, 
let's say three, four, or even live tim^ a week, arKj a limited 
opportunity to use that language because they knovr nobody 
in. the jcxirrimunity who speaks it. 'In a failmgual educalion 
piogrAm, Which- includes hnguis.tjc ^majority and linguistic] 
minonfy studenfe, they have bcti the opportunity to ihtejract 
' .WitJj es^ch'oth^r and tho, opportunity lb understand, inia- way" 
otherwise* impossible, the other's language and cuUui^/%e 
• jrn^icatiQns d that bnd oi understanding for eftectiye citiaen 
- partiGJpation in an j ncreasingfy interdependent world are well 
Worth consicjennq. ^ 

L_ . 

T})dnk you lot ari inferesttrig introduction to. and m soiije 
' ways d definition of, pluralism as it relates to the crucial 

linguistic bilingual element. 

* Wf^ are now ready to heai from Levine I hop^ that he 
wiir further expand our definition oi Cultural pluralism as 
milected m the kinds of concerns that he and his onjaniza- 
tion have' 

£ 

. Spedkmg for my own people, we cannot survive in any 
^ society that js no* culturally pluralistic; so we have a major self- 
mterest in pronjoling'culturaf pluralism. When I say "survive/' 
' I mean literally physical survival related to life or death, and I 
tnean death continuously, m «>ciety aher society. So it is fairto 
. • say that tj}e America^ Jewish Committee and the Jewish cx)rh- 
munity are Fteavily interested in a Iife-and-death way in the 
whole concept* d! what I call the "new" Pluralism in American 
society, which goes beyond race, whirh encoj^passes the 
entire society. 

I want to mdJfe another statement that I hope you will 

* challenge d you wish. There is no way no way at all tfiat this 
country can achieve its mosf important dom^tic and interna- 
tional in^peratives unless it has a ponc^ptual' plurabstic um- 
brella. Almost every major failure we have had domestically 
and internationally relates back to how culturally incx?mpe1^nt 
we are, '\ 

. . ■ \ ' li 



We AW an dntaring nation^ highly repressed people about 
our own reality, at home and in the world. We are repressed 
about pluraligrn- The Institute on Pluralism [American Jevsrish 
Committee] cames out a lot of studies, psychological as well 
as studies m the hel<i ot sooiology ^nd political science. Tthink 
we have learned why the repressioft exists. ! am going to.tiy to 
exphm it because we are never going to grasp the problem or 
deal with it unless wfe understand why a small piece of legisla- 
tor! like the Ettmic Stu^Jies Act, with a 1 million dollars appro- - 
pnatioa is shunted aside^and hddled with each year as if it 
\ierxi? d disastrous ;thre6t to*tWnation: arid underatond why, 
^anything reined tp mce, ethiSicity, or language is not osjly 
-•^ 'debated endlessly bfit eVe^itually Inttered away. jHitortcally, . 
*ll;is has beert'the'case We have "recycled theissue every 25. 
yearti and we have not regolVed \l 

• Let us look dt tlie ' v^hy/' Racism, ot course, is an answer, a 
nmor answer but there are other answer? too. In our new 
fxiniF'hlet, /?oce. Ethwcity. and Humah Devehpmenl it is 
stated thai ethnic identit^ is basic group identity. Anything 
that IS. basic, we Amencans are going to be ambivalent and 
contused alcout. If you are sophisticated about^ how temble 
\\ is to be ambivalent about sexuality, and you are sophisti 
. cd'ted about how ternble it is to 'be ambivalent about death, 
then ie^ s ail get'sophisticated about'how temble it is to he 
anibivdlent about ethnicity and race and plurahsm be- 
* cause we are. We have got to cc^me to gnps with \h\s, because 
pluralism does create p lot of iear m our guts at tiie same time 
that we contemplate i)ossibIe enjoyment frpni esiflbhshmg 
. ethnic identity, seeking our rx>o s. 

Wliere there is this kmd -ol anibvaienco, there mUst be 
education'. I thmk^' there an educatonal imperatm lor 
-^ucation focused on ciilturdl pluralism. It should be m\ 
important ^pnority. m this cxjuntry in terms oi social need I 
don't mean to ^>aint a" gloomy picture. We ore making 
pn>gress, but only because people are lighting: chiefly, minor- 
ity grouj:?s, and lately wlirte ethnics. lews, and others. 

Yet we still don't know how to give adequate support to the 
i?oote phenomenon; we don't jump in last enough to reiniorce 
some of the marvelous pc^bilities that have recently e- 
mended. We have studied what happened nght after /?oo/5 to 
white consciousness about blacks.' While I won't say it was 
transformed we did learn something about the surpnsing 
positive identification of whites with th^ family struggte^nd 
with the gener^itional struggle of the -blacks as depicted in 
^the presentation. So we now knowjhat if you want White, 
• pec^le to identify with black people, you don't get them'to 
identify on vague, abstract i^^ues which we all profess to 
ipelieve in; you get them' to idently with the very things that 
they, themselves, are identifiesJ with —their familty p 'blams. 
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their •'generational struggles, tiieir neiationsh^f^ to extended 
networlcfi. Then you have devebped ^me sympatlco, some 
identificatic^ acrc&s ethnic lines, ac?rQss racial 

this- should have a tremendous impact on school 
cumculum and organization with regard to citizen education 
or civics education or ethical<ritizen8hip education — all these 
words I like, they are good words. Cultural pluralism is also a 
good term; we like that term, but we don't really take it seriously; 
it still operates on the margin of society rathef than defining its 
basic nature. 

look, you don't have to be told that this is a pluralistically* 
diverse society, Yovi aje^a perfea example of it as you sit hem 
and lodk at each bther and at"me. But yousHouki fcnW mpre 
aboU^tte.extent^^id importemceof thisplumlisin.p^ 
' indicate that tpcMy in-1078(wh€a according to all {he earii&- 
experts on Amenoan assimi}atioa we wouW be well tm our 
way towards hoinfagenization), wh^n you take into account the 
cumulative in/pact of a sisafale new immigration arid you add 
ail the minority, and white ethnic groups that pnoclaim tlieir 
need fordiversity, well over IDOmillionAm^oansaie heavily 
into their ethnicity, SOTie more overtly than others, ^ut all 
deeply aifected by^eir ethnic status. The Ikjfxim 100 million 
may astonish yc5U because we all thought that the process of 
generation had weakened ethnic bonds —and ithas— butone 
ol the things that we know about ethnicity is that it is often 
recycled by new forces which strengthen group solidarity, lira 
idea has long been disproved that this society would mow in a 
straight line from stroijg immigrant feeling to a certain kind of 
(Michael Novak coined the term) "plastici^ed Americanism/' 
Simight line assimilation has b^n throw^i off course not only, 
by domestic struggles for equality and for group identity but 
fay foreign affairs issues that relate to Africa, the Middle East 
the struggle ter human rights in the Soviet bloc, tfie industrial- 
izafion of South America, the language struggle in Can^ia«^ 
and so forth, Diese events around theworld touclToftaHlQsjcb' 
of feelings of« pride and ambivalence amOTg diverse gnc^ps 
intheUS-A. 

I don^t see how we can cany on a foreign policy, an 
intelligent 'foreign policy, without considering the edinic 
nature ck Eastern Europe, of the Soviet Empire and its links to 
the United States, of the various E^tem Europeans h^B« I doni 
see how we can cany on a Middle East policy without under- 
standing the nature of what is happening in America ethnical- 
ly to Jews and Arabs. I don't think we-can^kal wslh Africa- 
How can we d^l with South America? We ^ve an emerging' 
Hispanic culture in this soci^ that is pf wide scope. Hiereaie 
now 2 million Hi^nics m New York Oty akme, and only 1 • 
milhon are Rugrto Ricens (a group we used to ui^as a meamiiB 
of Hispanic^^fluence). Overnight we have practically 20 
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million Hispanics in "this tociety, even tibough the otficial 
figure may be 15 miUion; 25 niillioo Hacks; 6 milUon laws; 8 

„ to 14 million Bales (dependina on whether you believe the 
Census or weU-infomied scholars). I say 8 to 14 million Poles 
because the Censio. too. is ambivalent and doesn't really want 

. to aount ethnics beyond the firet and second generations. It is 
%*ry difficult to be able to get an accurate fix on the ethnic ■ 

* fafesr in out population. This adds to its underestimation as.a 
viS force. Aocxircling to Italian-American experts, there are. • 
almost 20 miUion Italian- Americans. The Irish are declining as 

a politicdfoiw in many dti^; there are pn^y 250,000 Irish in 
yflew York City', but you still hear Ihem and you always will! ^ 
And so on down the list • 

These groups have differential achievement differential 
farfiil^ pattems, and differential structures. In particular, -they 
have diffeientica c»ping mechani«ns which they have accli- 
mated thmnselves to over centuries. Yet we have developed 
policy that rarely meshes with these cultural patterns. In the 
last 20 yeare of related social engineering, the outstanding 
problem has been the incongruen<» of policy with contem- 
porary ethnk: life-style. In short we have been culturally 
incompete<Rand consequently we have had many unneces- 
sary faihlres. ' . 

How can we continue m such ignoranco)»spending billions 
of dollars and not delivenng anything neariy like what we want 
to deliver? We can do so only ii we have either consciously or 
' unconsciously decided to be ignorant Therefore I have no 
question about the imperative of cniltural pluralism in educa- 
■ tion, nor do I think that it is too complex to teach about ethnic 
identity and alss about the common culture together J^fficult 

• yes; challenging pedagoglcally; but we haye developed all 
kinds' of curriculum, some very good; we have developed 
con^tency m many complex areas of learning; and we have 
the people themselves who, if put in touch with their own roots, 
can deal with Ihis educational imperative. Let's aleg under- 
stand that in this country there is such a thing as WASP plural- 
ipn) as well: The rural Georgian and the Boston Brahmin are 
. b6th WASPS, but there are obvious differences. 

Itiunk'wealsoneedtoa3reean«3ngouiBelvesthatthisjflnot ^ 

just a qi^tion of education. It is a quration of the basic ongani- 
zotion of this society, and this includes someof themcstdifficult 
controvereial problems we face. Education should be dealing 
wi^ tl^n, and we have mosf of tire tools to cfo it But what we 
don 't have is the mil to do it We are intimidated by criticism; 
'■ jwe ai« frightei^ that if we d©al honestly vrith ethnicity, w© 
Vill be^respondole for the fragmentation d sodety — as if the 
lack d honesty tn^omd ethnicity is nd already a major reaam 
for our pesent fragn^itation. 
Wb must understond a basic principfeSFragmentatioh of 
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society cea»es bx^m the hck d tBCX>gnitipn of cUHemnc^, not 
the levefse, F^ple pull aWay when the cxmimpn culture does 
not (Jive iiot© ami attention to their n@al needs —they iragn^nt 
fe3 a^rt their jparticular dgeiKlas. But, contmrily, when the 
cultuie begins to aco^ their divereity, the oo^l^^se 
with otter groups around broad ecxinomic and civic interests. 



Letme ask ElizabethFarquharto respond toouriirstquestion- 



Thank you> This is an Interesting a'ssignment tor me. partic- 
ularly becauije, as Dr. Mmter s substitute, I only heard about it 
a few minutes ago! . - 

1 think it might be useful to kxpk at citizen education, expkire 
what that m^ns, take a Jook at cultural pluralism, explore what 
that means, and then see how the two might or might not 
:ntereect. 

Citizen education means different things to different people 
For the purposes of our staff [U.S. Office of Education Task 
Force on Qtia^ship Educatk>n] we came up with some 
elements which ^we think are central to the concept. One of 
them has to do with identification with one s community, 
community iri a vei:y 'broad sense< — it ocsjld be one s local 
community, or ethnic group or state, or country, or the worid, 

Another element of citizen education mlates to developing 
competencies which will enable people to partiapate in 
public hie and hav'e an impact on civic decision-making. This 
comes closer to the more traditional notions, of civics and 
government but with an increasing emphasis on^ac/;ve 
involvement. 

Another dimension has to do with ai\miderstanding of the 
nghts and responsibilities of individual membership in group 
coittexfand these contexts can vary. This is not learned 
exclusively in a government situation. Ybv can also talk about 
family membership, you can talk about community, you can 
talk about ethnic groups within cornmunities facing oormnon 
problems. ^ 

Finally citiasn education has something tocb with learning 
about the kinds of values which underlie'our and other systems 
of government. 

. Now let's cs^isidgrciiltural pluralism. Cultural plurali^ 
to do with tte bdief &at <tutoal diversity is'an asasefl to 
American culture, something & be strengthened tmd en- 
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ooui^od— the kinds of things Irving Levine was diking about 
It is that cmnplkjated notton d unity with cliverrity, a,notfdn 
%9iuch htghtens many people because ^ey are not quite sum 
it is poi^iUa Is a s^ety pcx^ibk^ thay wcmd^ 
&1B is secuns in his or her own identity and wiUii^k>eistend 
similar rights and i^pect to otiliers? Qdturat |:duralism,oc^ 
notes a fundamental oommitment to tte principle of Individvial 
wortti and dignity. It lejecte both assimilatk^and separatism 
as ultima^ goals, and supportslne development cA interaction* 
among the diverse giouf^ which make iqp our society. 

I believe that^cultux^ pluralism also induct ideas that 
conflict Tenmon and change ore chawcteristics of culture; 
^ey are inevitable* an4 a frfuralistic sopiety one leatt^ to 
deal wilh instead ol learning to fear tteip by avoidance. 

In praCtl(5e, the history ol citizen education has always hej^ 
ooncemed with .the reaJiity of cultural diversity in Arnedcan 
society, and traditionally the role of the schod in socializing a 
nation of immigrants was to inculcate Atnerican values and 
loyalties. The basis was an Anglo oonformtty moctel founded 
on such values as achievement and appiopriate participation 
or understanding of Anglp-Swon institutions When a new 
influx of immigrants in late nineteenth and ^rly twen-^ 
tieth centuries thrMtened what was considered to be the 
existing civic values, citizen education focused even more 
sharply on Americanization, incukaling to exc^ the idea 
that flip practice cf Anglo-Saxon institutkjns were superior 
to thc^ d the immigrants' nativd'Iand Implicit in th^ incul- 
cation process was the notion that immfgrants must abandon 
their own values, which were considered to be inferior. 

As for nonimmigrant minority giouf^ — bkcks, American 
Indians, and Mexit^ns— for them, differ^c^ was a deficit that 
couldn't be repaired and citizenship was not even oonsider^ 
potentially available to them. 

In the twentieth century a slightly liberalized version of 
Americanization appeared: the "melting pot" The ^'melting 
pot" postxilated that aU of the groups that made up American 
society would somehow melt meld, and cr^te a new person,* 
but this person turned out to be once again th^ Anglo- 
^©^rican. 

In onder to look in s slightly differ^t way at how cultural 
pJuraKism and dtizen^educatiOT do or do not snatch, I did a 
quick dndy^Ci the core civic ethics which were'c&scussecf at 
tfie last sympc^um. The kinds of things brought up, included, 
br instance, eqfuol acx?ess to hfe's c^portunitie«. ^;[ual iC&s^ce 
uncter th^ law, r^>ect fc^ individual c^ity and worth 
eqvtality, and liberty. It seems to me that th<^ kinds cA values 
interact the philc^qphy d cultural pluralism, and they are also 
^a disis for many d 4ha ec^tiviiies d ^inic gioi^qps. So I see 
tere a perfect match between the object}*^ d Aching 
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about citizenship and the objectives of cultunil plumliKn. 

lei me give three example of this linkage Fiist, the notion of 
civility, respect for the valu^ dnd views of c^husiis --^sgeixit 
multicultural education emphasizes learning to understand 
that peopte "have differmt eyperienoes* tJwt tiiey see things 
fnom-ditiemnt points of view. 

Second oompe^tion of id^s —I think that those concerned 
with ethnic identity feel that ethnicity is a souxx>e of rich 
^ variation in beliefs; ideas, practice^ We-styles, and so on. " 

Rnally,- the notion of conGnunity, the sense of human oon- 
neqtedn^. I think thatthis is perhaFisthemc^tcriticalpioUem 
br bothciti2^educat(onandculturalEduralipm. Ethnicgroups 
place gmat vali^ on oc^munity and nejghbd;rhqpd — (hey ' 
always have Indeed the. ethnic group' is a plade wheie that 
iee^n^ of cx)mmunity,was fostered. E^niralwndedlogettier 
by choice (but al^ by det^e^ and nurtunad their communi- 
ties and institutions However, in many instances tibis resulted 
in -etlmic enclaves which had little interest in developing 
linkages to other ethnic groups. I think tbisisrfiie fragmentation 
proUem which Mr. Levine righttf^fls a source of fear. 



Last on this qu^on, but not least Mf. IjJovdk. " 




While a three-hour lunch is cOn^dered quite ci*nliz©d in 
Southern €urope, a^ve-minute commeni on this question is 
inhuman! It is impossible to say.all the things I would like to 
say in that ^me 

Let me stress one note: the newn^ of what we are doing. It 
isJrue there are parallels in thapast but I see, and will try to 
define, a new era not only in the United Stat^ Jbut in the world 
as a whote. For the world as a whole is discovering its cultural 
Ij^uralism. Nobody lives og an island any bnger, sepai^tefio^i 
I everybody else. We a|l know there are others out theie and 
that ouir d^tinies are interlifiked. Everyone in the work! is 
aw^ that we live on a culturally pluralistic pi^npt ^d 
erorybody knows that we need a new ^ixsnc^pt a n^ system 
of education, ol course, and many c^er new syst^s as well, 
to prepare us for that fac* We are not here talking about cul- 
tural pluralism as a value; first we are talkirjg about it as sim* 
ply a fact. 

We are t^^Bcing afaoot the drMm of a new lib^ civiiizatioa 
bmimiuel Kant wrote thS fundamwtal essay **Wha! is En- 
lightenment?' usuaUy cited as the single mc^\ important 
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dboiiment d liberal dvilizatoi —a oonoaitrated ^t^n^t . 
He Axgued that an enliijhtaned civilizattOTi is b^ed ( 1) on the 
belief in tiiu^versalityd human reason and (2) on the siq^ ■ 
niScance of ttie indiividuaL I don't think any «nllqfritened. 
petBon can beliwa tl«it now. We have disaovemi the n*t 
of the woi^d and the fonns of P&$son tffied in tiie varfeus 
cultixms of fire worid are not tfie forms of reason used by 
Immanuel KSnt # * 

There can be a liberal civilization, though, basedOTOommit- 
ment to inteUiqence if w© iBOoqni2De the vaifeties d ways in . 
' which intelligence actually opexrfes. The same appli^ to ^ 
s^nitican<» d the individual. You cannot believe today that 
OTiphasis on the individual alone is the solitary oreven the b^t 

• farm of liberal fiibught Today, the oeiitralizing Stote in every 
part of the world .is bpcomir^ so sfiong that il there are only 
gmat Sktfes and t^kad indivkiuak tl^ individi^ are going 
to be wiped out. The only protection i^vdividuals h^e^is 
flirough the mediating institutions that fliey can taiild to stand 

. QQomsi the State —the family, the voluntary associatioh. the 
educational community, the labor unjon,^the churdi, the fra- 
ternal onjanization— all those social institutions which are 
intermediate between the indivkiual and fiie State, The Can- ^ 
stitution d the United States is i^ent about tK^ institutions"^ 
and speaks only in tenns oJ the individual and ih^ State. But 
the individual and the State are riot appropriate categoric ^ 
.for discussing the realities of the late twentieth century. 
Hence we are talking abenit a new eral a new liberalism; we 
are talking about a new ethnicity. 

Many students d international aftairs recognize that the • 
mo^ powerful forc^ in the worU today is ethnicity, including 
the cfesixe for cultural autonomy. I oould cite hurdrnds d 
instances in Qvery part 6l tl^ worid in which the creative and 
also the destructive energies of people are deeply tied into 
their bnging to be th^n^lves, to re^t what might be chilled 
the ^Coca-cotonization" d the worid 

It is exactly becau^ technology has made flie worid so 
much one that pec^Dle feel free to try to be.themse} ves* Further- 
more, the "new ' mod^ aiui - enlightened" man shaped by 
- technology has proven to be unattractive —too ott^ a Watet 
gate type, a moral cij^er No woncbr people everywhere are 
rebelling and going back to human twlitlons^hatafe in some 

* ways better than d modernity. MoCtemity has taught 
many good val^ hit modernity isnot ^oui^ 

Thk I thlrik. wifiJWe sigxiificano^ ItisiKJacxiadent 
* that the Naticmal Book Award winners in tte last three years 
have all been books of tiiissort World oi Our Fathem^Ps^sa^ 
V io Aitxmt Boots itselt Then there is the much-c^ted book by 
RichajdOmO^^foodaf^Bteocf and ^ forth. The san^ 
hoUfe true aB around tiie worki — there»are movem^ts d 

21 



national libemtioa movements tor cultumt autonomy. N^t 
cnaatiN^ people are. looking {or conr^ctiona to Himr own 
history *br humanistic reasons. , ^ 

What are tfie implicattonsi then, tor cittsen educatifm? Edu- 
catkm br real world must be eudcation in cultumi fdural- 
ism, And education for the United Sates must be echi^tkm In 
cultural pluralism, sinoe that is what weshare. Wecbtiotcxima 
those of us who at this tabb. from the sam^ typed'family or 
the same kind of history, and we.haven't each bad the same 
kind of experience with politics. H^iefore, we differ about 
our notion of what a dti^n is. We pt>dbably diHeientially 
practice voting. We h^r a different ring to the woid * monality/' 
I know, ^jMiking as & C^tholip, that when I Rear a poUticiah 
say il'moral/' my stomach turns. I know he is out to O^t me. 
I don't know how but I can f^l it coming, b€fcauil& wheiSt tf>6' 
^pdiiticians say 'Bebrm," Catholics am alwa^ fhe finrt lolie 
singled but for reform, even if we-only play bingo! 

So. we ali have different histories about key words Jike 
"moral.'' How can you teach morality and not know that eveiy 
chikl in front of you has a different history in the family, has 
heard different tones in such words? I would like to imagine a 
kind of future in which we devebp an educatlc^ to make us 
more awgire of the fact that human beings live in cultures, that 
they carry thousands of years of cultural tradition andinores 
with them, that you can't trample thc^ things witfiout doing 
them an injustice. 

One last point To ^phasi2® cultural pluralism is not 
necessarily to emphasi^ O^^P ^^^3* individual is the 
cancer of culture, and in an interesting way. You don't have to 
live in an ^cia^ or430 only to m^tings of ycxir own grc^p. 
That is impc^sible in a pluralisitc soadrty like ours. We don't 
want to live apart from one ano'^er, by ne means! Nev^the* 
. less, we continue to want to nounsh a different sort of litera- 
ture, a different sSrt of values, a different memory of grand- 
43arents. Russ Adams's great*grandparents or grandparents 
might have been slav^- mine were serfs, but they had no 
civil rights. My gre^at-grandfathers brother s leg was cut off 
with a scythe for soling a chicken. 

Wh^ 1 w^t to school it was unc^r^oodthaiinon^rtobe an 
educated person you must know at l^ist two language-- 
providing that the second langiiage you stttdied at sdiod was 
not part of your e^nic h^tage and was never spok^ at 
home! There was no c^^x3rtunity to learn Czech Sovak 
Ukr^ruan or lithuaniaa* Which constitutod 70% of the lan- 
guages of Johnstown, Penjisyhrania. 

And now my childr^ the next generation, ak:^ going to 
sdiool leam nothing about the history of Central Europe, 
nothing about he part d the worki their bmili^ oome hxm I 
cfon't say they should live in an ethnic enclave; not in tfie least. 
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I just wish there wem a Uttte krit of material availaWe for feem 
and othem because fliis natoft's cteaiingfs with great sodal 
foit:^ in Eastern Euftspe affact all of us. 



; We have <K>ne the round on the first question. Now we Will 
lake questions from the floor' for a Use- or ten-minute period 
and then move ori to tte secx^nd round. 

' ' ' * " . . ' * % * 

Every time J hear Irvir^i Levineorreadsomething-thatMr. 
Novak has written, I come to the question: Why is it, though, 
when you start dealing w^th educators and politicians, tiiat 
somehow them is something faintly un -American about what 
Levine tSs saying, about what Novak is saying, and even about 
what ia happening m Miami? That Tme magaane article 
that Dr. Fembesg mentioned is scumious- Why this overtojie 
d uti-Americanism? 



Because when sometiiing has been suppressed for one 
' reason or another, buried, and it suddenly emercjes.it usually 
emerges m an uncomfortable way as partolasocial movement 
or pit)^ movem^i It can be disruptive; it can look quiricy: it 
can violate the conventional wisdom people have gotten used 
to; and it can be thr&itening. 

It shoukb't be difficult ior us to understand thai We are all 
fnghtened by the unfamiliar, And the appioach we are 
discussing is unfamiliar because, as I have said we have 
suppress the desire for liberaticai fiom the oppr^veness d 
conventional society. While this is not an argument against^ 
COTiventxaial society, there is a feeling that In^oider to make 
our way in society, we have to ' down" our enyrticm, flatten it 
out live a certain kind d twilight existenc^ljetween what 
happens at heme and what liappens in pj&te society. So 
cultural renaissancea especially d peoples.ybaka us up. 

We have had a good 20 years of social movements, oneafter 
file other, all d vhich have hoB a group-ideility label hs a 
result moi^ people respond by saying. "My Ggd qroups are 
getting out of hqnd what next?' So, pluralism is threatening 
and it is frightoilng altfu>ugh, Intere^mgly, wten it gete 
stabilized pecple live wife it very ^.1}ie way whiteslave 
begun to live reasonably well with mkldle-da^ blacks —I say, 
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iwsonably well— is fascinating to eompbody iika myself who 
entensd thectvil rights movement 25 years ago, when i^ason- 
. able dtsTOurse l^tween the two races was tksught to im 
impo^ibie. 



Another part a{ the pnoblem is that the "man on 4h© stiBef 
ctoes not identiy with his own ethnic gtoup U is likB language 
• and dialed A person will say, Oh, he speaks such-and-such 
a dialect but I speak proper Erejliffh." Obviously, nd one 
speaks a langu<^e, everyone speaks ^ dialctct moiw^^r, 
everyoae speaks an idiolect of a dialect In the same way, 
everyone has ethnicity, but because of the impact of the 
schooling experience, not everyone recbgnizes it Thw the 
man m .the street is left in the pc^tion of saying, Tm an Amer- 
ican, I don't have any of these etfinic trappings and pit^^tems 
• and oonsideratJons. I don't have to be bdKeied with ali of 
that. Furthemi^^, I dmt get rewarded for ethnicity because 
I don't-have any. Now affirmative actipn and special felbw^ 
shij^ and this and the other have come alpng and I don't 
get any of that either/' * 

The source of this attitude lies with the kind of educatiOT we 
Iwve provided in the past and (he remedy lieswp the kind of 
education we piovide in the future. 



« I am glad to see the conversation moving to the question di 
pluralistic conflict rebted to social values and benefits —what 
IS to be oompeted for and who is to^et what We moved toward 
this area when we talked about our psychological shakiness 
and ambivalence concerning pluralism, f would also lijce togo 
beyond the psychological aspect and hear more about our 
society's structural impediments to (as well as constructive • 
brc^ for) ethnic pluralism, for it is in the structural iix^n^ 
Aat a lot of tiie action takes place, where funding agendes 
bok — gmup impact, affirmative actioa and so cm. Enoi^h 
ofeditr^laliang. 



The question I>. Lowe asked was a spedfac one: Why do 
politidtos and educators sc^etimes view ^hnic pluraH&n fts 
being un-AmertMn? It sepms to me the answer i^ simffe: 
Because it is un-American. 
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I woulcl like to -aise wtm imues raaaitbna Mr, Levim's 
comments. He tdked about culturalixditl^^ ^ 
Aus ooiintTY. Cultural pluralism imyoetln tfi© way ot intarfaie 
with, nattonal g^iiim up forted>TOlogiMl devebpmente. For 
imtanoe, 1^ am wtmd^g what would have Iwppened to 
cultuMi pluralism tn ^ late l^Os, I ^ink it wchiW hava 
gotten in the way ol the kind of standardizaticm that was tfien 
going on. TtemtoiB. I repeat c^ven yhat politicians ana 
about, givea what educators am about piuralism is un- 
American, md ym ynay thus hmdamentally disagree about 
national prtonttes and irtiperatives. 
- Ibeliey^ wedoneedtolookatwoyso{devel<v>ingdtj^ 
education pluraliwi programa, bdt I also think that one serkjus 
structural unpediment is, in fact our pc^siUeuitfierOTces in 
% • the dejinition qf national imperatives. ^ 



Oh, mdeed. The question really is; Do groups have a right to 
contend about this, to strive for their dehnitk^n of what a 
national impemtive is? Or dow one select groups that oon- 
jader themselves sufficiently wise and competent to take on 
the task of delintng imperatives for our society as a whde? 

I t][imk it is very American lor groups to contend, don't you? 



Yes, 1 do indeed 



Then, why would you say th^t a soaety focused on techno- 
logical (te^retopment is automatically a society w^uch cannot 
accommodate certain kinds of pluralistic contention? What 
about contention conoemiJfjg spiritual issues arising from 
mllglon? What about contention that oom^ from an ethical or 
, ea>logical approach to life that is less ^nc^med with the kind 

oJ technological imp^tives you talk aboOt? Don't you think 
these things ought to cxmtend in the arena of public opinion 
and poiicy-making? 



If ^u aie Mking whether I think lim ought to, the answw 
is yes' I do think they ought toi But what I am saying is— 

/ 
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How do you think the ccmtention would interieiB? I have to 
ask you diis question because in using the woid "tnte^rferina," 
you seem \o be trying to tell me that we have been ti^men- 
dous{y successful over the past 25 years with the te^rhno^ 
* kxjical rnodel I see nothing but mas^ve failure. We have 
sunk to a society which is now celebrating puok rxDck - that 
IS. decadence. ^ ' 



Can anyone think of a quick example of a lechnological 
model which might be deterred somewhal^becauseof cultural 
pluralism? What, pj>easely* ^re we talking about? 



MimmmU L MmmM M i^-Mr^ ;) 



I wonder d tlie question isn't really; Wbatts the relationship 
between the pr>:?ssure3 for ajnformity and the'fii^,"ssures for 
pluralistic pmseryation? 



^ Sim? 



^ And how cafi you dridnc^- for qrx>u|is tr^ h<ive suHicient 
selvus dqamst confonn^ty^ wh^»n tfiey wjnt io? 



Precisely. The history of the development of technology m 
the last 25 years is also the history d the standard^a^on pi 
cultural formb. and f am not saying that is a good thing, I am 
saymg that it is a very rfhpbrtan! factor of civilization., so when 
you ask me "bught;' I would say yes, I agree it ought; but if 
* you look at other patterns, parftculariy tn the politick domain, 
then you have a different definition of reality. That is all 1 am 
asking for. ^ - 
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Thirty secxjnds on the first poml I imagine that it is exactly 
technological devebpment which haff'eiioweci tfie dialectic 
between universalism and particulandn toswing to tlje other 
side. Now we have greater freedom to beoOTie particular 
witfiout any danger In other words, when you have a society 
that migHt ea^y be fragmented, everybody puts energy into 
untty. One has to do everything possible for unity because 



picture oi the period priorlD 1950.' 

After tBe 1950s you lind a climate of ^menefs, like, for 
mstance, every college cafetena in the country appearing to 
serve up food obviously jmade somewhere in a kitchen under- 
neath the State of Nebmska and moved via conveyor belts 
eveiywhej^ else, Food iB the ^hme everywhere you go, and 
because you cisn't tolerate the sam^n^, and because there 
aro so many forces moving you towards homogenization, you 
begin now to hwly look for more variety. This is no threat It is 
not a necessary threat to civilization to seek and lind variety. 
So I think the reverse of your [Haslam's] point is true;— that 
lechnobqy has. m tact, liberai&J the new ethnicity. That is 
why 1 call it new It is not tnbal any longer it is new and it is 
liberated by^ technology. 

My second point; You have to lemember that while we are 
talking about something new and still up ahead, we are at the 
same trnie doling with politicians who were formed by the 
expenence of the pr^^ing generation. Mostof theCongresa- 
rnt^ri and -women I know from Southern or Eastern European 
backgrounds got elected because they were the first on^ to 
cc^ie out of th^ir etlmic cdmmunity opd try to represent 
everybody m the district; they spent thefr whole careers show- 
ing that they weren't ethmc. In fact thrfre is a form of what is 
called m ecumenical circles "eciSSiania/' a conditionpwhich 
leads you to thmk ihatWer^ church is good but 5£Qurown. The 
same thing applies hefe - politicians can do faVo^ for every 
ethnic group but their own. 

The bureaucrats are a ^jjl differefit. The most powerful 
cultiiTB in this country was willing to share economic powef, 
providing it held on tightly to the cultural institutions. One had 
to follow their ^le in order to come nfear leadership roles 
in the cultui^, and ev^ then the leadership in the cultural 
mstitutions was carefully controlled. « ^ 



Other energies tend the 




>site way. I thmk that this is a tair 



T 



Nfc^t of us get together generally for one oftwo reasOTs, 
in our discussions and in our society —either because we 



ani intellectually cunous about the others arid feel %cutB 
enough to come cmt oi our own ethnic racial, whatever 
comer and ^cpbne what otter people osoi hk^ or because 
we need to decide hoM to spend scaroe n^ouitm TeduKil- 
ogy hasn't increased chit rescniro^ ^ficmah; it has {mdbably 
had a reverse e&ect limiting resource, in a way. 

In the ^cond Urulsay election in New York pity the New 
York Times said. TlieonlyundecicfedgroupinNl^YorkCj^ 
are the middle<:las8 Jews/' Their decision at the polls, stated 
ftie paper, wouki depend on whefter they thought Undsay 
had dcHie too much or not enpugh br black r^deAts of New 
York Oty. That is what tlie el^*on ^tdowatft; that s pretty • 
bad and that's wheia we ana 



' ' ,1* 

But that was deliberate on Mayor Lindsay's part It was a 
toctic, a tactic which has been used if I may be pemiitted a 
political observatioa chiefly by candicbtes of the Left They 
have chosen to make raoe the cutting issue of their campaign 
because they wanted to make an alliance between, in the case 
of New York, the blacks and Hispanics and uwjef-class lib- 
erals, arid they didn't cane if they ran roughshod over the tra- 
ditional alliances of the Left. 

Thus politicians delibemtely make racial-cultuml issues 
divisive for their own gain, and.I think the only way to defeat 
that is k> call ^e game by its nam^ and to show peqDie that 
thoy are being as cultural groups, willy-nilly, and that 
they might as well awaken to it and themselves <tevelop the 
politics of coalition. Similarity of mter^ts amoiK} working- 
cla^ whit^ and blacks far outweigh their cultuwd differ- 
ences, and you can buikf a>alitions anound that fad if you are 
intelligent I think we simply must become more intelligent in 
our techniques to prevent our bemg used. 



i ' 

I want to make an observation. I haven't h^id m any of our 
discussicms here a vision of What a pluralistic society is or 
might be. I can't get hold d it yet My brother is an anthio- 
pokjgist and I onc^ a^^jad for his doservations of ttiis culture. 
He,^id "Well, prob^ly the m^t unique thir^ about the 
United Stales; both historically and int«*ftiationally^ the 
amount of diversity of religion that itTias tdewted cxmsist- 
ently for literally hundreds oi years." Is that the kind of in^ge 
you have oi a culturally pKirdMc society— es^itially a cir- 
cums^nce in which ea<d^ ethnic group howev^ defined 
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oouW fburish to the h41^ degree it vrifihed and presvima^^ 
anybody could diocse which kind oi ethnic group he or ^he . 
wanted to'identify witii? Or do you have some other sense d 
*• it In the sense I desctifafe. the citizenship notions are akin to . 
file kind tiainina I got about respecting ihe rkjht oi other 
♦ people to embRK3e whatever rBliai<»»s belief feay choose: 

this right is written into the CcmsKtution, ti« government can- 
not interfere, so we have left it^here. Is that the kind of image 
d society you have» or are we trying to work toward s£»ne 
. other irriage? 



, Itittwil fi jirftwTwrf*^"-''-"'''*'"' 

Does anyone want to respond? Dr. Feinberg? 



I think that we have a culturally pluralistic sxnety nght now, 
^ It is not something that is going to happen. The question is. Is 

the society strtictured in suih a fashion that pluralism works in 
* some instance for and in some mstanoes against the interests 
• of a pereon holdingagivsiettinicity?Inotherwords. isthereon 
impei^ect mechanism opterating in the pres«itly existing, 
pluralistic- society? Ideally, certainly in relationship to the 
fchool, your ethmCity ^ould not bar you iiom an^ of the 
opportunitjfis that school or so^ty might offer Further, your 

ethnicity should be a valued r^ouK» for you in whatever, 
direction you care to use it, If should be exploitable for your 
own purposes ^ • r 



It seems to me we ai« talking about a positive regard for the , 
notion of cultural pluralism, i agree it is a fact that we deal with, 
that we see around us every day. Yet witiiin that fact George 
Lowe can remark, "It soimds un-American," and people vnll 
nod because it cfoes. Ti^i means, to me at least, that scanething 
• is wrong in temts of the legitimacy of the noticsi d ethnic 

pluralism. . ^ ■ 



WgtaalM'owli fr iin.li it 

May I say a word? Religion is my field of work and it needs to 
be said, I think, that religioi) and ethnicity are very ck»e to one 
' am>tf^r..One reason for the variety in Amertca is Jhat people 
tesi^t with thOTi dJHerent cuHures and diilerent l^tejea. 
Though csicalain grcamffa you wotiW piedtet that these heri- 
tages would pe»ish long ago, tiiis has not been the case "Hie 
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differenc^-KnJtural and rrf^ns-^am cherished and close- 
ly intertwined * • « 
In education, thoiig}vour h^idbare turned in suc^ 
we donX leetm who the American peoi^e are- Tte major politi- 
cal loumaliste of tiiis aty recently hmi tc^^^s^ambte to find out 
what a SDuthem Baptist i& f-bwcan youQiOw up in the Unit* 
ed Stat^ of America md not know what a Southern Baptist 
is. But tile lact is that the nu^ educated p^ple didn't know 
because tiiat is one of the '*nono's" in the stipes ^ domi- 
nant institutkmsl '^u&^n Baptist am odd, stnanQe p^si^ 
out there who will get over it ' the enl^htehed seemed to 
tiiink. But when it comro to being enl^htened, being 
iu^rhten^ bxan what? Beir^ a Southern Baptist is one cA the 
tilings you are enlightened from and tiie sams^is trueof kids, 
from Cafitolic r^ighborhoods, and fl^ r^t of it IXversity 
suffer. 

We educate oursel to a false consciousness, and this bias 
*is deep in our gu^ It is amazing how Uttie we know about 
ourselves and otiiers in our soci^. Our practice is better than 
our theory and better than our educatioa It thus becomes a 
matter oi getting our educatiai up to the level of tiie real 
^hievements of this country. . ^ 

I 



I think what is b^ng ^aid is ti^t ethnidty also has some 
etimocentricity in it in turn causing some sort of anaiytksal 
myopia. To summarisje some of the oommente ^^neraily, I 
tiirnk we are also saying that the enlightenir^nt Novak men- 
* tions shoukl not be left to chance, because it won't happen 
* automaticalh^. We need to be very seli-consdous about 

learning about otiiers independent of what that knowledge 
-will be used for. Subsequently, d course, there must be some 
notion about what tiiis knowledge will be used for and some 
^onchestratton of tiie power of etiinic groups to rsAch a par- 
ticulargoal. 

One other thdng. It may be worth speculating over the 
guesticHi of tHe relationsHip between religious practice and 
* power I tiiink w© Have sep^pted^he tw^ over time. We dc^'t 
know what a Baptist is beJiuse to our minds thJs'-d^iomii^ 
^ natkm does not r^r^ent power ]^ terms d eitiier the grot^ 
or its members. It may be in t^nns d some other things, per- 
haps in terms of dtiz^ educatfon. 



mMm^i K^nOi iPanehst} 

We know a lot more about Baptist culture —now tiiat it is 
powerful. We are also laming a lot more about Arab cul- 
tuPBS— now tl»t tiiey are powerful. 



JO 
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* 

One tinai cx?mment.and then we wiU mov^ 
general qu^tlon. 



" May)DemyTU^cmisprOTatumandv«lUbecx3veredin^^ 
remaining two topics to be ronsidered, but I am stiU nbt sure 
that we have satisfactodly add^e^ed^the recxsnciliation oi 
ethnic or cultural pluralism with national intenests. think the 
questic^ of guarding against ethnic and cultural myc^ia fii the 
context of national goals and interests has been squarely 
addressed.) f think we should be concerned with the danger of 
an ethnic or cultural oonsCTvafism working against such ideals 
as, say, eqfual access or equal opportunity or equal whatever. 

One final ot^nration: We shcuiki be aware that those here 
today, talking to each other and agreeing, are not redly the 
obstacle to the kind of reforni that needs to take place in the 
schoola It is the state legislatures that determine what shall be 
taught in the schools. 



A very well-taken comment. Not speaking for the Washing- 
ton gipup and not speakir>g defensively, one premise behind 
this gathering is to reaffirm br many of us our concerns and 
•visions of what could be. A second pjn&mise is to use that 
reaff imi^tion as a ^ckle-down (or -up) kind of procefs, creating 
an ambiance for the foUow-tlirough .at oher levels and for 
ultimate dissemination. In that sense we here may be the right 
persons in the right place; but the other part of the sequence 
must be the followthrough. Hence t^tey's invitations amount 
to, in one sense, a balanced ticket fCT the next level of dissemi- 
nation. ' 

Let us move to the second qiiestion, which gets to the-eKs^ 
semination issue: 

Wh«t » iSxm »hool*s tmpmmkSBty tot iMching th« im- 
plications of •thnic plui»Usm in dtiMn •ducation j«o* 
0iasiti? 

The subquestions: 

1. Wmi hMM hmmsi th« Mhc^% r« pon «ibi Hty in iiiis mgiM 

2. What am &• cuinmt pmnts^ol diiibi«M« cmtcnning 
nlasel&afehoellTifiuaawa? ^ 

3. b U powiUa in tl» ccluNil ^ ba tiMt^ 

to ta«f4ting, Abmeiiy ox indiiaedy, tha to^ iHc atiwi a oi 
«fais admie i^uraUisa? 
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Maybe ^ will tie in \^th Mr. Ancbrson's cxmmient about 
discu^km among alr^y cxmvinoed It seems lo me 
that if I were ^ parent I would be very nmous list^iing to 
^ OiXHip today because I would have had too much eispe- 
rience of the teacher becoming a pxeacher. We have always 
said that the American pul^c school systan is su^q^osed to 
be neutial. and "valt^" is a bad wosd, and so oa and yet 
the avei^e person fenows better. *Rie whole leascm for a 
parochial school system br a bmuTn-Ianguage school sys^ 
tem^^br the Orthodox Jawisdi school and so on is that the 
/foimdeiB feel fceir valu^ will be thxeatened by What the 
chiU is going lo hear in pu^k: school 



CbvH we come back to you after the panelists di«:uss the 
second qxiestion? They will I hop^ address some of your 
, con^ma Ftosa, your turn. ' ' * 



^ 1 am glad Mr, Kerns made at -bast lim beginning d his 
ocanm^ts. It ties into a nemaii; l>, Adams made nsgaidino 
th^ pog^ility of neutrality in schools. I want topidc up on 
diat pj^jt menti<»i three very general kinds of <A«6nrat^»^, 
once over bglitly, and th^ posit a listiruj of what I l^L0m 
Sie obliqatksns of the school. 

Let ptok tip on tN^ neubabty of ^ scIkioI Wi^hoi^ 
prsachkg, without talking, withcHii writir^ it in ^e rules, w^- 
out putting^t in pc^cy, file school oonroiunicates the ''values'' 
n^^i^^ Scnnatim^ it is Q^^red to as &e weight d bureau- 
cracy, sG^netln^ as ^ imhs&h cuiture^son^times as iim 
hidden curriculum^ son^4im6® as the hiddten agenda^ b^ 



32 



ERIC 



whatever ^iu»U it duyiBn gela m^sage from the school 
they go (a &m8to^ the message to indent is that you 
ate val\^' acsTietim^ the m^sage is that y w ore nc^ 
tim^ the mess^ is that yaa are gdiKLto do well; fioni&tiix^ 
tl^ messa^ ia ^t you will never db well 

It not I «n sure, a cteUbewte attempt by people with* 
malice to thwart ttie ©ducattor^^j>rogess of the child Rather, 
it is the ir^vitable outocme of cultures clashing with cultures, 
without Insight and wittiout the provision of training* for the 
people mnn^ng the sdiods in that atuatic^t. I am going to 
ask you to keep tfie idea of the hidden curricuham in the 
back of your mind, ^ , 

Let me jump to a book that was v^ popular maybe 10 
years ago, and maybe it still is, The Saber Toothed Cumca^ 
turn. The whole icba was that a course in the care and feed- 
ing of dinosaurs might have been relevant socially when 
them were dinc^urs about but when they Idt as tiiey did 
some time ago, that particular oout^ was ru5i. necessarily 
appropriate to the cumoulum of most children. 1 am naaking 
an analogy to the kinds of curriculum that we fir^l in school 
and the kinds of society that the schools are supped to 
equip tiae students for. O^en there is little ifeiattonship be- 
tween the two, and the cutting part the hurting part abguf 
that lack of relationship is that ycKi are preparing students to 
deal with a hypothetical "model American," who, as •we 
know, does not ^ist You are not preparing children to deal 
with the vast <fiversity of persons and cultures and Ian- 
gua;^es that we know do^ exist—even inside the school 
although so^petimes i^er covered up. 

Blmgual-bicultuml ^kxcation is one means whereby the 
school can deliver iristmdKon tochikiren that will lead th^ to * 
the goals of what we afe calling (Mzexx education. Re^ 
keep that in mind whileXshare with you a listing d school 
responsibilities drawn primarily trcan work James Bank hasV 
done. I v/ill make a comment or two to refer it back to the 
panelists' comments, but i^each ca^ please say to your- 
self: Can bilingual bicultural educatton do this? I hope you 
will nod your head *'yes/' ar^l then in^ch case ask yourself 
a ^cond question: For which group of stud^ts can bilin- 
gual-bicultur|l education be effective, the lingusitic minor- 
ity non-Engli* speaker, the lingusitic minority English speak- 
er, or Ite &iglish-speaklng rMjority stuctent? You will help 
me get a little more mil^Kje out of my fave minu^ if you will 

do that . 

Here ai^ some d the things I think the sdiool is cA)l^ed to do 
in terms 'U rneeting its citizen education c^jectives when 
dealir^ with a culturally and ethnice^y diverse stucfent pop- 
^ ukitton. 

First and most fundam^tal to provide acoe® to ecjual 
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by cmr lagisblom tmaed upm us evmy day. It is o mal <UKl ^ 

Sdoond to m:;t to s^duoe discrbmin^d^ 
Qimtps. The apedte ^igmatis^ oicn^^^ dbvkHi^y vdiy " 
bom died to oieau I woi:k in 0 region wh^ 
j ago one ooukigp into a Uttb town's p^tauiwit and pass a 

saying, 14odo9so«*Imiianspe^nitl^d'*^{8ed^^to8ay,t^^ 
. is a nearby Irdiidn n^arvatiai whteh sends stuc^ts to the 
school. Out oi every 40 Indian students a .y^^i pBihapis 2 
eventually graduata A case in pc4nt d discrin^riatic^ eKjfaln^ 
stigmatized group®. 

Third, to i^^^nt students wi^ tlie notion ol culto^ altsma- 
tiv^— the idea tif^t tfiere are many possiye ways d being, 
many ol tl^m aas^tal^ in difierant ai^ of soeaety and 
aoxne of th^ d ooune, aoosptsbte ^ aU areas of sockity; 
the idaa tibat the n^ative eitect of the standardizatic^ of a 
tedinobgical industdal sc^fy on a peison can be amep^ 
homi&d in a number wa^ many di %vhich have todo, wt^ 
one's ethnic clime, ^ » ' 

Fburth, to rodiK:^ etiimc isolation, botili ii^ysioai and psy- 
c^logicuL 

Rffli, to help stiKtefits devdop ethrtic Utemcy,. including 
sudi things as (kmq what you can as u schodpersc^ todi* 
minish cred^ioe in ethnic sterBdyp^, doing what you can 

a schooipersc^ to dsvelc^ cun^?ulum which aoiaira^y 
reflects contziiHittons q! vartous ethnic gitn^ to 
sodety. . ^ ^ 

SixtK to he]p students cl^liy theifc^ttituc^ toward mmnbers 
of ethnic groups other than tibeirown^s^. p^hapsevi^ more 
impcHtani to he^ thesit clanfy ti*^ attitu^ 
ethnic group. ' ^ ^ 

Seventh to help students bam how to act to eliminate 
lacisrn and prsdjiKiice in whatever society or subpart of that 
society they find th^n8el^^ 

Eighth (ard this relates to^ the questions about nationial 
int@r^ I thinkX to help all stu4^^ develcH^ a positive sefi- 
concept witib all of tl\e implicatkmsai^aUdtfieinterrdiaii^ 
ships ^t hoM tor their etlmic^group niemb^^^ 

Ninth the sdibd has an c^b^tton to leam to dra\^upon ^ 
rBsouroes of parent qrouf^ arKi cc^fnmunity grouj^ in meeting 
all ^ c^l^yations that I have just bsted 



Mr. Levine, do ymi want to addrB^ this qt^stion? 
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^ I 

I wanted to toudi on not iust Okm responsibilities cl the 
schools but also thc^ of rociety in general perhaps an- 
swering Dr, Anderson's comment on ethnic myopia. There 
is also such a thing as ethnic prophecy, and I think we ox;ght 
fto teach it The black movement of the 4&, 50s, and 
6C^ was ethnic prof^ecy, and Kane of its great figures were 
prophets 1n our nation dnd should be recogni2®d as such. 
They ^ablished justice where there was none -or they 
^ tried to establish justice. TTiere is no tiner lesson for Amer- 

ican democracy than these ethnically oriented struggles 
' for equality, and there are live, touchable'lDodies in today's 
• dassroom that personify that drive a^d that struggle. There 
is no better lesson plan Jian one developed right out of the 
experiences of the kids w the classroom. So, I don't see that 
lucent ethnic struggles represent ethnic myopia. thougK 
many pecq^le see them as special pleading for group inter- 
• ests. I always felt that special group interests legitimately 

set the American agenda and were often ahead of their tirue 
in i^presenting jhe needs of all people for digntt^ equality, 
and identity. 

The druggie of the American Indian not only for land but 
for an appreciation of ecological values has been a compH- 
oated one lor our society but will turn out to be precious 
and necessary— I call this ethnic prophecy, not ethnic my^ 
opia. The survival of 6ie Idws out d the holocaust and the 
^tablishment of the SAte of Israel represent the redemption 
oi a people - -I call this ethnic prophecy, not ethnic myopja. 
Them are so many other examples. The stnitjgle of work- 
ing-class ethnic A^neridans of East European background 
who sacrificed to btuld up this country in sortie of the slimiest 
jobs there wejre, often taking satisfaction from a good day s 
work —the Whole ccnic?Pit oi'wprk ar^d family and fidelity 
and mamage <and childfen whlcH they brought to American 
sc^ety -4 call thi^ ethnic prophecy, ,h6t ethnic myopia. . 

1 dont see this kind of^ethnic advocacy as m contradiction 
with ojre Amer«:ah V|alu^. I see^ th^ struggles as the 



* strugK?tea of ethnic sucoe^^ton. You . sho^j^tjdWl the real 
histwy behind the t^iks frinri^^ ^^g^nio^^ c^itury. 
all the things ftat came"down*feh4s^ aaf A^tieric^n legends 




cmd endBd up as the "^cattl^nen veiius the ianiisrr Thdy 

irem ethnic kEtiMlM^Tliey were not 

but that's what they warn Re^toun ctenomindtional stnig- 

gles ^rae ofto eflinto strugrg 

like they vi^HUd shate ti^ worid and sometimes 

jaut they wej« lan^y lesdvod^ tima 

Aifiraiative action fesday —ami we ought to teach it in fltia ' 
ocmtbxt-- is nothing rmre ttian the foioe oi^ ethnic gs^ 

a number oi combined ethnic giPUF^ trying to chan^ 1m 
ml^ of society sojthat ^y c^establidi iustioa Are^y rKjht? 
Is tfieir qu^ equal opportunity right? Yes, Do I agi>ee witii 
everything they want? Na Will the ioic© d oontentiOT be 
eventually moderated by the courts and the legislature? Yes. 
Will we fifr^some grand compromise somewtereakx^the 
line wtere indivduals in prevfausly advant^jed giwps wlU 
not l<^to3 mudi and gro4^ ttet need togain wifi gdo mc»ie 
than th^ luive in ti^past? if weumbmtandti^phimOTi- 
enon d American plurali^n, if we dc«fi1 pante because some- 
body wants to speak ^e ^>ani^ l^ngu^einaclasar&m lt*s 
astonishir^ that many pe^e send their litte children to 
French blingual schools are terrified d traumatized by, 
Hispanic^ trying to deal more ^fedively with a tremendous 
^culturatkm pnJl^em. It is unbeltevaWe how it incites and 
frightens us. 

1 think you dan teach eHectively about pluralism. I tiKimk 
childx^ see cmflict aU around th^. I think.any kliy! of 
curriculum shouki deal witM group €x»iflict the history d 
group conflict 'and the gbries d tte resolution d those 
conflicts as well. I think it can be taught trOTi the back- 
•grounds qI the various diildren in the classroom, their 
polite and &eir gianJjjapemts; and I v^d bring the par- 
ents and grandparenfe into the dassroonv so that ethnicity 
and family roots are made more vivteL 

You can't get a better claffiracm-pn ^ram than a black 
grandma a levnsh gmndjpa. and aPdish grandnia 1^ 
file chiWren say, '^GJandma, Grandpa, teil us what it was Uk© 
the first day yai got off the boat or the bus^ and teU us about, 
yoir first Job" It is laiftestic, first of aU, what happens around 
fte room in tenns d grerulparOTts coming together aroumi 
common things ami liking each qA^t because ftey reoog- 
ni^ their <x»nmon stnajgte and the triumph d being^ alive 
and tte toy d passing cm their wisdom to ttteir grancfchJl- 
dren, Thsig is no cjuest^ that it^is powezful You ckm't g^ 
ctelinqi^t acting-out in the dassrcx^n when fiiis program 
is happenfrig, especially wh©i ttie kids brir^ tri ^leir own 
grandparents. The children are quiet and nesj^ctfuL as they 
^TOi*ki be; and it is good education, 

9 



36 



m 



...v 

An issue we have m:)^ yet addr^ssd is tfiat oi ronk^ 
pluralistic groups, I think this has been in the bac^%^ sonie oi 
the questkms here. We have h^ an aoaiitaHan N^^on o^ 
pluralisms. I titjought d this point specially when Levine 
talked about grandpas and qmndmas ccmilng to cla^. 
We have tried that and sometimes it work£; beautiiuUy and 
otiier times it does not Maybe some oc^mmentary toc^y' 
would help us team how to accentuate the fxasltives oi 
these kinds d enoounters and reduce the negatives. 
Hi^ibeth? 



Addressing the firs! subquestion: 'What has been the 
school's lespctfisibility in die past?' it seems to me that 
whatever that n^ponsibility should kave been, the fact has 
been a respond of evasion; d^saying, "It doesn't exist (or 
me : oi fear * We don t talk about ethnicity in the classioom 
bec^iuse it might create seme disturbances, because feel- 
ings have mtensified since the 60b when radal and group 
strife bcx^ame a dramatic problem m the United States. 

I think teaching has vacillated between an unrealistic 
unappealing do^ood mtphasis —we am ail wonderiui 
human beings, we alt have many things in common, support 
the United Nations— and an emphasis on difference — high> 
lighting the exotic costume d elderly onmigrants once 
a year, titat kind of thing. Nei^er makes much sen% when 
you are talking about what I think is a real concern d edu- 
cators: how people feel about themselves and othera how 
to build\bndges betv^^n groups, and among groups. It 
seems to me that IhesS are things br which the schools need 
to take a very direct responsibility. We are talking about the 
societal curhcuium, about things which esust in t^e neal « 
world and which kids learn about all the time 

.1 think that to teach ethnic studio by ^phasizir^, for/ 
instance, one ethnic group fdus a fictionalized mainsttean/ 
group can pei^iSj^ briiuj about some myopia^ some ove/ 
oonoentxat^ on a few sp^hiic ethnic grpupa It ae^ns to 
me that there has to be developed in education a genuine 
sense d what intercultural education is. And this spnse 
needs to underl^ mr talking about my group or yours, or 
even our talkir^ about the fad that 1 may belong to several 
groups and what impact ^at has. 

Sdux^s have a further respon^bility to help <tevebp 
respect br one's own d^tiiy and to dev^op a sense d 
confidence, particulariy within the atizenship curriculum. 



lie 
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Tht 5ciit>ol*i fjiUXirmtiititi Ml. 



I&w dbikl vfho caomes cHtt oi I^'s WF, a poorh^h* 

bt^rhood and a minoiity ethnic qrolop, wlKste parenii aren't 
weU ediK^alad, whose ^hnic ipo^ tuis h tstoric aUy k^^God 
political paw^« ami who oemseqiucmtiy doesn't knc^ mudi 
dbout the way gpmvsmmU wcritf -rhow dooB ihoi child 
gain ^ coniki^K^e and skills vihidi will ttoi enabb 
or her to b&x»ne an eftective citis^ within ^ sodety? 

I think, tinalty^^c^KX^ have a leeponsifaility de^diqping 
the students' capacity to interact wi^ pec^ who r^»:esmt 
diffe*Kit cultural poinfeK>f touncterstand what it is tohave 
a perspective that is ditteient tnom their own. These-kinds of 
titling, will lateff ^laHe stud^ts to j^c^te, to omipio- 
noise on is^s^im if nece^ary, to hmction as Active citizens 
in a pluialis&: sod^^ ' 



Vim have a WtiMlP*' ^ would like, if you will to have 
you oonurant on tibe pc^sible^ponnedkm betv^en tl^ re- 
cent ^y that, your dfioe [U.S Oi&ce oi Education Task 
m Oti^nship Eduoatk^] is puliina togethm* with 
^ ragard to citis^ educatkm knowlec^ we need to convey 
abcHAt Urn stnK^ture and pnxsessra oi government and the 
pos^ble parallel needs, m some peon's in the area 
ol ^inu: education and |:^uralimi. Is ^^me a oonnedto 
betuvem the need to stze^ &e structure d gov^^nment and 
its practice on cme hand and the reality d ihe varieti^ d 
pec^le who makeMp the waeT^yp whldi that ^vemment 
^ operates on the dher hand? What about Uiat ooml^fudicm? 



We certainly see ethnic studio as beif^lparf of the whole, 
axea of citizen education, and I think other people feel diat way 
also A iBoent ass^sn^t of ^e dfiz^iship knowledge, 
attituda and oon^»^ice d chlklnen to this country, carried 
out by the Natkinal Assesmient d Educa&»ial I^rograss, 
dums an af^palling dedii^ since I969< particulariy^in 
^ dente' knowledge d tte structure and fuiKlion d 90vem- 
^ mmi I ^^mi't leaUy looked at tl^ intrU:sa£^ d Uie result 
but 1 cb kiK>w th«U tl^ t^xilis are hiw& for chikii^ who 
come faom 1^ tvell-educ^led peuwts: they am o^tainly 
bwer for blacks than Ihey are for whites; (Utd so on. lhat 
would be otm aiea where there is an interaction. 
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We move now tot^r. Novak. 



It is clear hpm the proceedings so far that we are talking 
about something neW: Ohenvise, there wouldn't be quite so 
many lears expnassed. in fact it is clear we are ctealing with 
somethmg so new that it is on the borderline of repression 
—deeply repressed material oi which w^e an© afraid— and it is 
cxid that we well-educated people should be afraid of a 
subject We cxiuld probably say anything in the world about. 
SOX, as id it woukln't scare anybody here. But we start men- 
tioning ethnicity arwl everybody gets nervous —like the Vic- 
torian Age's nervousness about sex. 

Lef s txy to guess why this is so. In the past our schools 
curriculum was quite ethnocentric, what was basically 
taught was the English-speaking person's view of the world 
(though the schools pretended they taught the humanites). 
All of history was seen from the point of view of the British 
Isles southward, along with pec^le with whom the Bnash 
had difficulties, lor instance, referenct^ to the Spanish Ar- 
mada. We learned almost nothing about others with whom 
we share the hemisfthere —it was as if they didn't exist. 
• Why? I Slink you have to say it is the deep influence of the 
British culture. There has been an antagonism between the 
Spanish'Speabng world and the English-speaking world ^ 
now for three or four centuries, and ^ are still acting it out 
m the Amencan school system. 

Moreover, when you study philosophy at major universities, 
you basically study Anglo-Saxon thinkers. Saxony is in 
Germany and you readjGerman philc^phy;|Hamlet was a 
Danp, and there is a touch of the Scandinavian; and ^ou read 
some Italians and Greeks it tliey are very long dead However, 
I don't see how^one can'disagree, it one reflects back on one s 
own taducatsoa that we received an Anglooentric v^w of the 
world, even if we. ourselves, ire not Anqk>Saxon Y\n not' 
Anglo- Sbxon. God knows I am delighted tohavJe been brought 
into this culture, which is one of the world's mc^ free cultures, 
• • but it isai't the whole of the world. 

The Anglocentric view was appnDpriate, {^erhaf^. until the 
^ Second World War, after which time the Unl^ States became 

an international power, the world's single "most powerful 
culture, economipally and technologically. Our inter^ts 
rMch^ everywtera My father stuc^ed nothing at ail m 
«::hool about iwo lima and^ other places ti^at were to figure 
prominently \n the history of his generation; and my broth- 
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eiB ond ! studied nothing at all in schoo! about Vietnam, 
v;hich was to fioune domlnontly over the lO-year period oJ 
our omiing of age as edultsj oml God krows what is hap- 
pening somawhesie else in this wor^ today our 
haven t riudtod about j^t is going to ^ct thair ^tiny. 
Peq|:de in ^ United States connoi dbrd to be so ^}Tu>nmt d 
the worki in this period in hi^iy. ^ 

The odd thing about PtasHent Carter's lacking oh acxnu^te 
Polish translator is that it is e^imatod that 1 out oi every 10 
Americans has at least one^iondpamnt from Eastern Eurc^< 
Qiriplian or Jewish or unchurched. You would thlnk^t sc^ne- 
where inlhatvost pod theze would be lots d peq^e who know 
excellent PdlsK who go bock and bxlh b^ween An^rica e^d^ 
Inland every year, viho aie in touch with tl^ b^ Polish diil' 
osophy, the b^t palitScs, the b^t poetry, and so forth, lou 
would think that this heritage ^uld bed into our school 
system, $o that the Slavic woHd the Eastern European wotid 
would be well known in America. AtKi the some should be true' 
d the AhKron wbiH since virtually I out o! 10 Americans is 
Uack.'iUid simiiariy the His^Mnic w^rki singe 1 out oi 10 
Americans is Hispanic 

You would think that ^people in the United l^tes would 
have the b^ humanistic education <m the planet that they 
/ would iBolly learn the humanities —knit we don't I think that 
this kind of humanistic education is the schools msponsi^ 
bility, and I believe die school must make a connection 
between the actual pec^te in America, the children is the 
da^ioom, and the rest d the world When 1 leamed that my 
son and daught^ were to have some multicultural vfotk in 
grammar schod, 1 was pleased But they come home with 
materials from Mexico --and ttem ^wos ncA a single IMex- 
ican^American m the school; htun Japan —and th^re-was 
not a single lapan^e student in the school and irom a 
couple d other unrepresented cultures. 

1 thought the rule must be to choo^ cultures identitted with 
no on^ in the classroom. Yet in Oiis way they teach something 
false and do not embarrass anybody by falsity. They ooukin't 
talk about i>eal ethnic things in the ciassrDonvbr instance, that 
Jewish kids have d^rent hdidaya that Qfdiolic kids have 
diilexent backgrounds, that the iamilies of some d the Pnotes* 
tant kids on Long Island go 'way back befcne the BevdUtion. 
Ihey never talked about the leal emotioniol i^ues in ih^ 
im^Y b^kgxtHind evm dtough ^ich are obvio;^ 
ffigniiicanl in the pditics d the town. You hav0 to b^blir^ to 
think these things don t affect citizen behavior in thetowa but 
you never dare talk Sbout them. 

Some strange fear is ihe source d the r^n^on. It seems on 
odd form d education to hkb your face fitim what ii real We 
siuBly oje adult enough in this day and age to talk about th^e 



things without emborras^nant 

I think' the Tesponsifaility d the schcx>ls, tlien, is to tedch 
teahty, Alnerican cultural naaltty, {h© reality da multiculiural 
worid And the Ijetter K^fa you can cto at that in this g^emtioa 
ftie better for tho future oJ tte world 



^■teiii»HLg<toM'^ti'-^-.^' 'i _ 

We have been around the panel cai this question. I think we 
liave generally made the point that a r^te Ajc/o Anglocentric 
agenda m the schools has shaped the cumculum, although it 
IS not made i?sphcit by a supenntendent or a classroom 
teacher. II we am moving in the direction ot cx)n8cioasly 
addfessirig pluralistic education in schools, what about the 
issue of netttrahty (or lack of it) olschool systems m doing 
This also relates to an earlier comment (Kemsi A general 
discussion IS now m order. 



V 

' ' I had an t^xpehonce m Caliiomia which sugqesti^d that 

govt-nuiient cannot be neutral, TTie Early Cfaldhood Educ-<i 
t(;r 1 MuitKrultural Program oJ our sch< joI. where I served on the 
" porents cutnmitlec?. onginaliy stressed ethnic groups that 
were represented m the schools, though perhaps there wert? 
only one or two kitis ui a particular -group - Estonians, 
Koreans, and so lorth Wlien the state evaluators amvtKi, ihf^y 
suggested that th^s appnc^ch was unrBtilistK: m preparuig *he 
students lor the real world and therefore deficnent; that the 
prrjgram should ufstead stress the Spanish-Amencans a^.^i 
black Aniencans whtj were \i\ the inmif?diate Los Ariqt^itfS 
environs and who had a big inipac^ on the ':ity 

It seems lo me that, rfqam, here is theiepreasiun OnertMsun 
we may repress t^iis kmd ui thing is ber-^ause it will lead to con 
fluisoverpolicy 



Not to the devil s ddvtx^ate but to illustrate a couple at 
pfublerriB that 1 think we must be aware o\, one aspect J 
education that we both hear cibout aiid read aioout a great deal 
m recent yea'rs is cumcujum overload. Many people heres«y 
that education should do more to bring m matenals ar^d 
resouTt^js that point up theidentitiesandethnicroolsof vark>us 
' groups I thick to many tefichere that means: 'Oh, no, they want 
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TN« Schools RMgKK^silkir is 



me to ck) nyom --imd more m^tehala. perhdi^ teach another 

ODupse." 

I think in it^ iate 6(^ and eariy 70^ oveHood became 
rranii^tod in courses such as black stud^ w<»T^n'8 9tudi|ps, 
Jewish studio, especially in higher education and at the hksih 
school tevel Much erf tfie traditional cuiticulum had gor^ by 
the waysjde. ^ 

Another problenj that has not been addres»d m the valui^ 
question, the potential values inoc^qruence between the 
school and the home I think many par^ts of an ettanic gmup 
whosa liv&s are apart (mm that qpoup don't want tteir 
children expc^ed to their hentage in school -^Hi^ain. theotfier 
r?td^o{ the coin They want their children to be successful and 
tiiey s€2e success as getting the 'American" tools and skills to 
allow them to work mk> the mainstmam society, not as turning 
to their hent^e or Jbackground. 

! suggest that there am certain values in soci^ in a much 
broader sense that we also have to bw concerned with. 
Teacher training, in a basic way, can ioster the bnd cA aware- 
ness that we are nefemng to. helping children to dcoept 
themselves and be more accepting of others. The teacher can 
bnrrg in examples from many different minonfy and ethnic 
groups and address pluralistic oonoams m this way witiK)ut 
nece-ssarily setting it up as a new cumculum or h new study. 
Another noncumcular approach would be to creatively and 
inventively use the PBsourcfc^ of a community, bnngin^ in 
people who repiesent and live different life styles. 

We need creatve soiutioi^s to some basic problerps rather 
than simply talking about new cumculm. • 



« 1 want to pick up on what K^ren [Dawson] said. 1 think 
we are really gt^tting to the nitty gntty of what the sympc^mm 
18 about, There is <3 real question ranceming teacher prepar- 
edness to deal Witli multicultural education. Teachers are just 
as narrow m terms of their experience as many of the students. 
I want to go back to the use of the words "liberal" and 
"humanitiils" ! think they are at the crux of what we want to 
get out of cultural pluralism, You don't want an idiosyncratic 
review of your heritage. What ytju want is a greater sense of 
what humanity ir about and what being human is about That 

' IS dhe of tf>e btiilt in anomalies of this kind oi foptc Most of the 
p^ple who eimgraled to this country did so because ^y 
wanted to leave their native culture for some reason I think 
' the emphasis should be on what humanly, they were striving 
ior, noi )u3t collecting odd facts about places in Central 
Europe or Africa, geography t^tns. or somel^iing of that sort 
Rather the emphasis must be on the human need. 
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Why do you dichotomic between hxundn and ethmd? Do 
yo^nhuik dial ill order to be human you havQ to drop your 
, heritaoe? Let's go the other way, Av& you sayingf that ii you 
emphasize yo» r heritagre, you will be less human? U so, you 
are not listening to w^t we have said 



I m not getting it acnjsii. ! think that what we should be 
.stnvmgiu lind m ourethnicit>* is that which is human. 



Ethnu'ity /s human, not "that vv^hich is." People are concrete. 
They come irotn a place, they have parents, they have a 
cultum Hie culture iritemuxes wjth othercultuies That is 
exactly what we are talking about 



And that is i3xa< ily what we have to get into th^classTxx^m 



Exd("tly 



I hear the danger and I approach it negatively You do want 
to be careful m focusing on the culture oi a student whose 
parents want her pr him to somewhat lose that heritage. 
Education's tasic is to i hnd' it m a positvo way; to be 
unembarrassed by it in t}je classroom; and to study it tor < 
masons that are human, not ]ust to cover the menu of different 
kinds oi ethniaty 



You are talkit ig about the eifid^ ot pedagogy. Every single 
guestic^ that you have raised —and they are all important 
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* qu^ticsis— is being ctealt with by peq^ who Imild into 
curriculum {octors to take cam of tham. We am talking about* 
this as ^oifgh we iny^^ cultui^ pluxi&lism and intexgtoup^ 

"mlations baming today. We go be^ 40^ ^atb in ^ 
schools in ddaling with ^lis* What I mean to say ia, no matter 
how much we seem to have built at an earlier p&tiStd —we 
built in 1945, we built in 195S. we built in mOlH- 

^ ethnic education is s^U iK)t properiy estaMigt^ as the nonra 
WehavehadaUkinds'ottiiinmgpiogram&&u't9a^ 
inter^gmup relations; a fortune has beai ^pent by the iecb 
and the states to do this. We have ail kinds of curricula — 
multiethnic oirricula^ etiinic-teritage curricula* humanistic 
cumcula, history curricula, arts cAnrtcula- Any way you 
want to teke it d^nding upon your bkta about how to oar- 
gani2^ we have those curncula weH onjaniaed today. • 

You miist recognize what is happeniiusi aroiftid here. You 
must mcognize that there is trem^icknis les^tanoe to even 
look at what we alrealiy have. Why this lesistance? Why do 
you dichotomize? Why do you find it ^ difficult to think In a 
more con^lex^fashion? 

We have to tackle the pix3blem d r^istanoe to multiethnic 
education on a psychological as we^^ on a pedagogical lev^ 
look at this discu^lon — you will ^ffint replicated everywhere 
on die issile of cultural pluralism. Yours are pmI and hon^ 
qu^tions. The conversation almc^ has to brought to a con- 
faontatlonal stage to show the depth of emotton, Could you 
hon^y say timt my chiki wouki be damag^ if an inteOl-^ 
gent history teacher asked that chiki atong witii all kinds 
ol other genenc assignments on the Qvil War, *Why don't 
yo^^take a look and see what the role of the lews was during' 
thecfivii War? You might find it interesting."? What is wror^ 
with «i assigmnent kke diat? As*a parent interred in 
vzdinJ my child with kjK^wl^ige of his. Jewish heritage, I 
wou](^ consider this a distinct plus from a school s^tem. 



Nothing at all 



m 

. Lei s let some others throw Botna hqhi op the acttort Mrs. 
_£anquhar has been trying tg get the lloon and we will then work 
around the room. 
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I want to brtefly oddi^ the curriculum-overload problem 
that Kamn Daws>n mi^d because it is one that concBma me 
also. A number crfpedpleworiting iatheamaofethniostuclies 
haw dealt with the pitsblem ratter efiectively, but let me add 
some points, - ' , 

Ther e aie many etemente in citjasen education, lor example, 



government and history, econcOTics, law and issues of ^x:ietdJ 
complexity —cultural global, technological. I think we need to 
start thinking about the concepts, the skills, and the pedagog- - 
ical methods which the various elements have in common. 

Let's take somrthing like perspective-taking. This is tied up 
With the notion of being abte to put yourself in someone els© s 
head and feelings, having empathy for someone else, under- 
^ standing another point of view. Role-playing is one technique * 
used to develop perspective-taking ability; teachers in law* 
!^Iated education u^ it teachere infuturesnuse it; tsachers in 
global-perspective eduoatran use it and teachers in ethnic 
studies use it, 

There are numerous topics which are common to both 
ethnic studies and citi^nship educdtiOT. For instance, conaid^ ' 
er a course in govemm^t —you can deal with the impact of 
ethnic grouj^ on politics, say. the Irish on local city politics or 
the influence of blacks, Chicanes, and Indians on ^e politics 
of participation. If you are looking at law, at equal protection 
under the law, you can look at voting rights, at slavery. These 
are all ethnic issues and they are alsD issues for citizenship. I 
would like to see educators begin to identify common themes 
and teaching methods. Then we pould start to put the cur- 
riculum back together ami cut down on what is a" somewhat 
senseless competition for piec^ of school time m an era of 
\ shnnking resources. T>iis is an enormous task, involving 
publishers, teacher adminstrators, and curriculum planners. 
But I think we must begin to tackle it. ^ 
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: if we are to be practical, we must deal with two real 
. The first is teacher suspicion and cyniasm. To the 
\ teadier, etlyiic is now **in." It vies wth basic skilla 
and a {ew^pt^ler popular areas now. 

The very mat curriculum problem can be ctealt wi^. It is far 
more urgent to get across to the ^achers, even during their 
tmin^pg, what I gu^ ytxj could sum up in a saying by Ra^ 
WaMo Eir^rwn: "What you are speaks so budly that I cant 
hear whatyou say/' MulticulturaHsm is a fact That fact is eitfier 
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qood and ev^ry ieachwjs goii^ to have an attibdb 

towajd it That attitude has aoif^value att^^ 
teacher had better tfwtchikliwi am goin^ 
vah^. The tead^r s attitude thus bdbix^ orm d the woA 
important laclDrs in the whote equatiqp. Teachers must be 
sho\^ ttia gnsund rutes lor in this pluralistic sodety- ft 
WBexm to me that fiie teacher kiKiws right away tibat wearenot 
really willijig to lac© up to multiethnic education- 
— Indeed the very existe^hce ci school s^^ms, and the 
oonstant amalgamatksn oi public school sys^ns. esf^ec^y in 
the laige cities, aie due to tiie pov^r structure's fear ci all these 
Uttte neighborhood sc*«>d systema II the schc^ 
' really serious about accepting jJurSlisticjbulJivftBS, Aey woild 
albw the neighborhood, il it wanted to/ to mvert to ite own 
schook Whatissotfu^tepingwhy^tiiemsuchimrnediate ^ 
r^ist&noe to any group that wante to start its owit system d 
schools? Is it really much d a ^ireat to the nalic^? 

The feMdier knows vety well that^those in chargie, edit- , 
oational crfminishators, are oftei like the pec^ale who say, 
*Yes, you use the subway7\neanwhite, I have a linooki to 
drive me to work and I^nay even have a chaulfeur ^Wfti a 
backup air beoau^ I am So impcMlant to the oountry." 
What we are discussing here can't be put on tfie shoukfers 
of the teachera The adntinistratton has to do it 

A hnal point Parents are going to be suspictous, and with 
gocxi r^tson. They are suspictous d the twcher as a preicher. 
Dd t€«chere in the United Slates really s^ themselves as 
cdleagues d par^ts, or 4o regard themselves as 
somehow superior to paipente? Am I your assoc^te or am 
1 from Olympus and ctelivering to you the wisdom d tfie 
wox4d? We are ctealiR^ with ptsUams dial are a lot more 
serious than just our inm^c&site issue, but we have to look 
at them because if we don*t, we are going to have tokenism 
all along the line 



Is there any commentary from the pandists bdom we go to 
die next questton? 



_ ... " 

I think all your [K^m'sTpoints and all the variety fears and 
^rri^ about pc^sible consequence or even about rr^thods^ 
are well taken. In c^er words, as soon as you stari: to teach 
spmetiiiruj, you gat aH sc^ d gluttons --po^bb elfe^ 
the parent pebble dfecte on &e child, how the te^^w ii 
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<pymq to handle the available nuiteiial AH those are re al and 
important que^kms. 

Once ycM see tte importance d doing something in this 
"area, you can think of it oa a long-tenn piojeci You (^'t ha 
to do evej^thing overnight You can try out a few tfUn^ For ' 
instanoe, you oaa witfujut introducing any new curriciJar 
material, just try omsciously to choose examples aifid illustra- 
tions that touch ground." I tfiink ttiere is nothing WCTse than 
an education that covers aU the ground witKout eves' touching 
it If every once in a while you touch ground vrith something 
fiiat the student can iecx>gnize irom their own Uvea it 
validate the material. 

You can talk about the family. If you choose your examines 
tnom a family style that no one in the class is livii^, "the family" 
* (as a concept) becomes bVeign to them; whereas if you us^ a¥i 
example similar to the lif^Jtyle ci their family, they smile, Ihey 
know what you mean. So, vdthout adding any new material, 
you have already acasnplished a great deal Going one step 
. at a time! in 10 years we ocaiki be in a far better portion than 
we now are. \ 



First to return to the school being neutral —it never has 
been. The problem then is to understand what it has been 
- instead of neutral 

Second if we want to do ^methmg like letting many cultures 
bloom, remember whathappwedtoMaoTse-tung'satiemptto 
* let many ibwers bloom. That is why I raised ihB initial qu^- 
tion of tills whole movement being sensed as un-Amedoan. 
Unless we find what the constraints are and why multiethnic 
awareness is so severely repressed, we. will never affect 
teacher education, will never affect school boards, will never 
affect politicians. And the brave teaciier who gets cut cbwn 
as soon as she tries to nDle^play, to woik with the new sodal 
studies, the new social science techniques, will find the task 
almost impossible. She or he ain't do it in Prinoe George's 
Ccmnty; it is against the law. 
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I really like Mr. Novack's idea titat you can't take the {^dsto 
community^ so take the community to the kids — the rsal 
community in which they live. That is a good way of learning. 
Cbn^ints seem to take the brm d finance <md the attitude 
fi)at go along with it 
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How far does bne go with multilinguai-multtcultuml educa* 
tion? In one d my pmvious incamatkms I wori^ wi& Child 
Developnmt C^teiB in New York Qty . Ttu^ questkm was: Do 
we aUow public mon&M to 93 to a day^^ra o^ils^ 
Hoskiim where boya and giris ane kept in sepaafate d^wiooma, 
and even Hispanic and tJcudcdrildr^ 
should we aUow a day-core center that serves only black 
childxen to teach SwahiU as a secmd language? The question 



'always b^xxn^ Wheredo^somedofliinant cultureVvalu^ 
systenx whatever that may be, override individual seil- 

tm^M (Association for Supeivmon and Cuitiajlum D&velqpmenU > 

Apparently, two hot topics in educaticm today aiethe 'Isack 
to basics" movement and also competency-based testing. I 
would bke to hear about the ne^ticmship <^ ethnic pluraUsan 
and ci^zm education versus these other movements, wi^ch 
^etn to be gaining in mc»nentunx ^ 
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The question is: What is the relationship ol the assessment 
problem to the pluralistic oonoem and the civic edui^iion 
concern in tenns ol priorities .ol attention and time? Does 
anyone want to give an impres^on?lD.iC, Dr. Feinberg, 



* 

Let me be specific by referring to the situation in Flohda, 
where we have recently po^ed an AocountabiUty Act That 
Act calls for all eleventh-grade students to tai^ a state- 
mandated bnctional bteracy and basic skills test Students , 
*have thnae shote at that test II they cbn t pass, they will get a 
oertiticate of attendance, not a dii^oma. Do you have any 
doubt about whteh kird of stud^ts will rec^ve w|iich kind of 
j;^eces of paper? 

Now, in Florida and in some o^r states that have ^milar 
iav^ similar hw und^vray, the^ have been sosi^ attampis 
to fenet out the implicatici^ the specific imj^caticm of that 
ieind of law for the kind of stuctenis that ws are coricum^i 
about— in my case, linguistic minority students— iiid wears 
rather primitive in our response. We have only gotten so iar as 
to say tii^t Am speditc curticuium matarids addressing 
criiena upon which tj^ is isased need to ba dev^sped in 
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language® that the children have ^ 

talkingafaout lingui^c minority stiwtents, stv^isnte who dcm't 
epeak Ermlish. 
Tliere am sc^ne other kinds d things that can be^^ 
* sense of adapting existir^ nmterials to make th«ni useful for 
stuctents who^don't speak Es^ltoh. That is how the f»acHiti^ 
shape up in my part of the oountry. The oOTclusksn I dwiw is 
• that you ane not gcring to get anything like an enlightened 

J giti!^fy as long as ycai am requiring stiKients to meet 

standards, while not providing the resources to the school 
system to do that job.' 



CttviMWlfan^fiV jltt^ruil C ifhuif*' Education As5cvjuii<.'?ii ^ 

• I would like to underline the question: Is it possible to be 
' neutral? I think we often are trying so hard to be neutral tiiat We 
avoid the real issue and^ therefore, say it is not important or 
back away so far thai we are actually hostile 

I see the same problem witfi this clarification of values. If all 
we do is clarify values, I don1 know if there is enough worth in 
doing it to even pursue the issue of how to do it in a curriculum. 
We cfon'lask what is your present knowledge d math and stay 
them; or, what are your attitudes about social studies, and stay 
there. II we Accept that schools should be teaching diversity 
as a positive v^lue, then I Would liketogo beyond justclarifying 
pmsent valu^ and look 'at teacAiing in this area as a positive 
dimension. If we can't do that then tet*s forget overioading of 
the cumculum- 



Actually we have beenfiioving into the last question tor the 
last 15 or 20 minutes. Thatquestion is: ^ 

mat ixmnediato Actions might schools Ukm rsgiiding 
instnu^ion in tha iaq^katkms oi ethnic i^unlism «s an 
skmgnt ol eittom iJw ition? 

ThesubguestlOTs: 
h What pr^dmM and imum iamadiatsly emiiiimt 
tooiatF ^ w» itdstad to ^nic p^iafa&m? 
&TOuita»th>ii8nificant iiap»^m «^ 
tp^thstfflglicatfensofefeniqp lug a li i m ? 
a What i» th« vi^ilitte tnd fc^r^ 
aohools to 1m mm actiw in tottdtSng tk# ii^%«tiOM 

ethnic ptitfslism? 

4.WhAtsh«pami^tA«Miiitsmi^Efa3ftst^ . 

Db you want to ^art us again. Dr. F^berg? 
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BKUIBDIII6 iimRiianoii 

Of THE 

BMFUCAnONS OF 
ETBNIC PLUBALISM AS 
4 ANEUBmEMTQr 

CmZEW EOUCATI ON? 



I will be happy to. I axn going to abandon what I had 
planned to share with you at this point exc^t to note that 
schools shoold take slei:^, school district should take steps, 
and perhaps you in Washington could suggest steps that 
Congress might take— to move tiiis field forward 

Now I want to turn to some of the uniBsoived issues from the 
last comments. One issue has lo do with teacher prepared* iess, 
an overloaded cumculum, and bifurcation of the teacher. I 
want to tie that in with a comment ^(made, I believe, by Mr. 
Levins) that there pr^ently exist all kinds curricula, all kinds 
d teacher^training programs, and all bnds pf audiovisual sup- 
port for the bnds of educational programs we are discussing. 

Now. of all times, is the moment to bring them out because 
the t^diers pmsently m the ^ools are qcmg to be thens for 
the next 10to20 ye^.Fbs®blywewillgain8C»nenewteach-' 
era because of affirmative-action requirements, but in the 
main the teachers will remain oDnstant. ^This means that 
training programs on a nabonal scale will have a chance to 
take root andi^ecome effective in a way that perhaps has not 
been pc^ible m the past 

The question is: Does anybody want to implement thf^ 
bnds of training programs so that teachers can begin to take 
part in the endeavors we are talking ab6ut? Here I am 
going l^ck to the terms that come up time and again: resist- 
ance, repression, the will to proceed, un-Americanism. 

If my understanding is oorrecx at the time of World War II 
a whole spate of national character studies came out, several 
d iiiem under the direction of Margaret Mead Onedaalt with 
Americanism and its relationship to our troops being sent 
overseas. Let's say we were sending Italian-American solders 
to Italy. No one womed that the Italian-American K>ktiers 
were going to sociali» with tteir blood bnothers or Cousins or 
uncles, who were the enemy at the time No one worried 

So 
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because we alnicet bdipved that Americanism was an act of 
wilL an act of good c^uiracter, and that ii you or your father or 
your inother or your grandmother had the teresight and the 
moral integrity to come to thte country to begin with, than, by 
virtue d that very fact you vmm a better kmd of perscm than 
your ethnic counterparts in any o^m part of the worid 
Nobody would have said it quite that way, but that accord- 
ing to Me^ and her students, was the ufKieriytng assump- 
tion held m common at ^at time 

Let me go to another Wcdd War 11 story. For s^e reason 
related to tJie war {I don t nemember what}, it was very 
important that people start eating margarine mstead of butter 
But nobody had eaten oleo and nobody wad about to eat obo. 
Lewm laid out a series ot steps designed to motivate people, to 
give them the will to shift to oleo and he was succesijiul ^fow, 
\i you can change somelhmg so t>asic something so funda- 
mf?ntal something so normally unalterable as the kind of food 
s^irTieofH.* IS going to eat then I say that we have sufficient 
technological know-how to take steps to appropnately lecog- 
r^^e cultural pluralism 

What is the goal of those ste^*^ Tu be a! a plac^ where we will 
no lonc^r say. Tm OX and and you'reO.K , and my ethnicity 
isOK and yours isOK. OK k what I say when somebody 
steps on rny low, the person has transqress^?d bt|(:i nnj not going 
\o exact d j^enalty What we will bt; saying instead ni dinen^i 
* relationship to ethnicity, is 'Tm terntjr ^nd you're ternhc," and^ 
that's where we want t<i end up. 



MummM L Mmmu V 

A nu'efjeronitiorv that U'vme 
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Ovifi \hi^ last 10 years 1 have worketi heavily on this topic 
This sym^K>siurn is a good nin^^ting m terms of the issues 
raised and the tet^hngs expressed. Tliat brings us nght back to 
what you have tfj do iti the schools You cannot neally deal 
with this eHt^ctivi ly unless you establish some conc>?ptuai 
crianty tor cultural flurahsm. There has tu be trauung tor this 
rx >nceptuarc!anty * 

In ddditic^n, tlieff* hns tn U-.' tratrung of tup educational . 
adnnrnstratioji dwwn thmugh the hierat^y to teachers. The 
training prrx^s must allow pec^ple m the training sessjons to 
deal with their own gn^p identity. Baople neally have to be 
clearly and sharpiy in touch with who they are You are not 
going to be ai !e to cteal with this objectively unlt^ you. your 
sell, have goti* - through a process d coming to terms with wlp 
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you am. Cc^hii^ons and ambsvalencm and aswrtkms about 
where you ccmia item and how ycHi ted about tibat and how 
you feel about o^ei^ — it s all part d the pioc^ 

When I say '*cs)nc^3ti»l cdarity;' I have to gio back to the 
queens about the conflict betw€©n the "cfc^rUnant culture" 
and what would probaoly be calbd the ^^subcultures. ' fh^ 
we have to chants our langu^, quite seriously. Instead d a 
"dominant culture/' I like the notion d a *'oc»nmOT core 
culture," Would you albw to say 'conunon core culture'* 
rather than ck^ninacit culture" and then {K^pt the fact that 
in a variety d ethnic^ltur^ you really hai^ thneeda, strong* 
tlireads. that moke up the common oote culture? 

The common cul^ate is not 6im{^ the consensus. The con- 
sensus d the commc^ culture was formed by the threads from 
the subcultures. Hiat is how vm form a common culturo. so we 
can trace th^e things like constltutionalisni, individual rights, 
collective secunty —the wide variety d thin^ we need In 
order to maintain a nation. We can trace them to the subcul- 
tures if we want to, and we can trac^ them to the ludeo- 
Christian tradition and oth^ religious traditions if we want to, 
if we want to make the eibrf. 

. So. we have to stop thmking in terms d dominance and 
subservience. It won't do. People dc»i t want to be put in 
that position any more. They won't have it and they shouldn't 
have It I am being ansertivo about this because I think our 
language and bur feelings that get m the way of our learning 
how to move into this held. You have to give people a cho^:?e, 
an opticm —you can t r«n this stuff down anybody's thitMt 
I^^le have to work up ;>atlems of leaching and dealing' with 
this area in their own good time and ^/Jur* a context that is 
oomlortoble them. 

We have a great deal of confide; that people do come 
along, especially when they begin to ur.derstand that there' is 
a dichotorny m some people's mind between ii^rticularism 
and uni versalism. But there is also a dialectic between the two, 
and it IS the dialectc and the capacity to deal with the two 
seemingly very different forms oj ictentification m a whole- , 
some way, that will get you where you want to go, 

You have to see that there is almost a life cycle problem here 
d devebpmental thought and .exprcimsn of omotton about 
yourseli and society. T>iere is constant change m this field 
betrause we are maturing with ai! kinds d strong emotions 
about our identity a! certain points m our lives Research has 
demonstrated that pec^le who are m their sixties differ in their 
remembrance and remirusoenoe and nostalgia from people 
m their forties Things become more important as you go 
through the life cycle. Everybody knows that people seem- 
ingly become more conservative as th€»y age —or at l^st 
more traditional. If %^re team how to use these percepttons tor 
education, we will do a much better lob. 
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Buabetli, your turn. 
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Vd like to mention what I see as impediments —the tocus ot 
one of the subquestions. 

I beheve the present emphasis ontKisic skills, at a^ime when 
there is cxjncem about the adequacy d resourc^^ili create a 
real pidDlem, an impediment tor any kindjirf^^ocial cumcu- 
lum. When kids can't read and wnte, people ane qpmq to say 
tfiat these ^re the skills mm\ emphasize, not the content 
which Wlows alter one has learned them, "niere is no ques- 
tion about the^nousness oi this problem. ThetB xBally is no 
soluhun to It you simply have to bqh\ it conrfmitly if you 
beheve m what v/e are talking about. 

Another pmblem is the evident fear that people have about 
our topjc I think \6 a great er^tent that fear anses because 
multicultural ooncems touch on a personal pnvate reolm As 
Mr Levme said the teacher's feelings about his onhei own 
ethnicity will influence how tha/ teacher approaches teaching 
the subieci m the classnx^m 

T\\oTe have been some rather poorly conceived and ex 
ecuted programs m ethnic studies, some of them m rtxxmt 
years. Some have even created new ethnic stereotypes, d ail ' 
tilings^ Others have emphasized the quaint past rather than 
culti/Sl change and the vitality of the ethnic force, now as m 
the fast I think that image of badly designed programs m a / 
problem for the future of ethnic studies, to some extent 

On the other hand, there are? some very good programs, ^md 
w*- have learned frcm expenence. It ^ms to me that 
desegregation plans, some of which have involved multi- 
cultural programs. p!t.>VKip us with om^ positive examf^Uf 
m this area. 

T>ie realization of glubalmterdependence is another jx-isibve 
force, and people are beginning to become aware of and 
auncerned about cultural lactors m a global sense 

Increased immigration mto this OTuntry if another impecj 
iment. If kids don't speak the languficje. we must develop 
prc^qrams to reach them 

We have talked of fear and the ' newness'^which fnghtws 
people, and I waf%4^ potest a little bit. We have made sonif; 
real progress. Ther^^ are a number of states, for example, 
which have requirements for ethnic studies. While there is a 
certain amount of healthy skepticism (and sk^ticism is a 
good idea) on the part of educators that this is a fad there are 
federal dollars for it so lets all get mfo it, at the same time there" 



am some sta^ n»indatra requiring scH-mIs to take a look at 
what is happening in multicniltuwil Vacation. AATCE has 
sent a (orm bmring accreditation oi teacher education 
which asks teacher-trainir^ institutic^ hck at ih^ muHi- 
coHural offerings, Agata that is a positive, cxmcrete faclar. It 
nr^ans that there has to be some at^tion lo multkniitural 
oducatk^n in the^trainmg d teachers, and ! thmk ye need to 
learn how to do it bet^. how k> do it well. 

As today's discu^oon has made clear thena is an inlesest 
now m tte study of sell I tiiuik this isa rea! movement —evident 
in many f^a^— that speaks positively for the continanoe of 
muiticuttural education. ' 



Let us have the^last panelist cm this point. 



It IS obvious itom the level oi sophistication m this sympo- 
sium that we are far ahead of where we were 10 years ag6. If 
you go Into a school library today, elementary or high school 
or in the bookstonB at the university, you will find shelves of 
books on the black experience in the United States which 
jus! didn't exist let's say IS years ago; there are books on the 
Spanish-speaking or Spanish surname Iraditioa on a variety 
of ethnic traditions —all relatively new. That's a bsg step for- 
ward and mak^ our job a bt earner 

I was qping to make a few remarks about some practical 
steps to be tak^ in elementary school We don't have good 
lairy tales, good creative literature, for young chikJren which 
come out of the many cultures of the world Most ol the fairy 
tales are f|om Grimm, and so on, from cmly one part of the 
worki. l>iere are imeujinative things that can be ckine and are 
being cbne in the world's languages. If you visit bookstc^es 
in other countn^ you can firid faiVy tale books whu:h, trans- 
lated into English, would have an immediate a{:^>eal to fam- 
ilies in the United States. 

With regard to high school. I think this is an important age* 
br students to have multicuitura! work to share diftemnt 
family eKperiences. to confrontonaanother, toenomme stereo- 
types, and so on —this m es^jedaily true in the Northea^ and 
North Central states. You see ethnic mter^t in the movi^. 
. "Saturday Night Fever,' Bocky." Teenagers have strong 
^mc feelings, but they cbn't have a safe place to talk t^^e 
things through They have quiie confused assumptions about 
one another and they need help in finding their way through 



iiQi thicket ot amoUc^i. 

As ior university, our mtetectuai history about the o{ 
the worid IS depiorable. Even if you try your best thene aie 
*;miply blank spots about many regions of Ihe worid 
So on every educsatiiimal level thene are things to be done. 
I want to use the two or thnae minutes left to me chi an 
underlying th«me The new ethniaty is free. It is to be fnwly 
cho^n by the individual and mustn't injure the stuctent's, the 
Ijat^nts or the individual's nght to choc^. Has freedom 
makes ethnicity an odd sort of phenomenon —you really am 
tree to do witli it what you want Of course, you didn't choose 
your grandparent and in that sense you are not free —you 
cjin \ becume iust anything (You can f^ke it but that doesn't 
Icssi long ) Nevertheless, you can spend as much or as little 
tinit? in your ethnicity as you care to. That is a great thing 
•about the United Stat^, and we must not damage thai If 
theiv- nas been damage, I think it has been that there is no 
help j{ you want to pursue your noots. not that we hove 
torced people into something they don't wan 

Blftck studies over the last few years may be an excepton 
to th(3t ! know Orlando PattersouandThomas^well among 
othors have expressed the fear that, at least in certain 
io vitu^ns black studonis are dragooned mto black studies 
pr^K5ran:s who don t want to be there, That can happen m 
.my etlirm; studios program, and we must guard against it. ^ 
Wtf should be very clear that the new ethnicity is new 
U'caiise It IS nol tribal it s free, it's chosen, it s self-conscious 
.imi that s a new f>ossiblhty m tht? modern world. 
Ethnicity may be a mixed bag If you are Slavic, you can 
very tirtKj ol people being unable to pronounce your 
ncinie And then f :omes the Polackjoke. It justdnves you upa 
wall People in many, many ethnic groups in America know 
ifirit they have low status, are low on the ethnic totem pole. If 
;u hdve 10 pictures ol pre^y women and keep changing 
♦h#' names undm them while asking people torankwhois the 
pn-fttiesl you the ethnic totem pole pretty clearly. Each 
nrtiTie change, and the ethnicty suggested by it, brings a 
("different ranking. Hisastonishing.IuigiBarEinidescnbedin 
O /i/Tjenctj' explained why he went back to Italy after living 
Lis early hie hem. He bund the contempt m which Italian- 
Amenc<3nh were held too strong for ham; he didn't want to live 
out a care<?r fighting against an mfenonty complex It is a 
k >uching book and there? are many such 

So, pe^,?ple have mixed feelings aboiit bemg identified as of 
iriis or that ethnicity I myself, don't want to be so identified m 
some settings 1 know tfie maction will be negative, and i iust 
dout want to fight through all that. We have to respect this 
teeiing It is a complicated thing. It changes over time in the 
hie ot an individual For some penods in your life your 
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ethnic heritage is the iost thuiq yoxx want someone to bnnq 
up; in another pehod it is smnething you are inteiBs^ in and 
¥^ant to emphasize There am ai^ changes within tfie ex- 
perieno© of an ethnic group. The Syrian Ld^ane^ in An^nca 
went through a wtu^Ie penodd being Syrians, then Lebanese, 
then Arab, and novt there Is a great cbai ol insecurity about 
^eir icfentity. Almc^t every group has a pattern oi charnje 
over generations. 

It is important to try to learn the hidden languages oi the 
souls of peopfe too. There are some Americans who^^ll goto 
Esalen and pay $120 for a weekend io learn how to yell 
scieam, shout show rcKje. If you are bom Italian or Slovak 
or Jewish or Greek, you learri that tree. Cultures differ in the 
emotions which they consider signs of strength and signs oi 
^veakness. In many cultures it is quite all-right to get angry —a 
good Slav has an obligation to get angry three times a day! In 
1^72 they k^t calling Ed Muskie "testy" — that s a oode 
name tor Polish; he just gets angry c^n, ^ he has an obliga- 
tion to do. He IS not supposed to keep his anger m^but letting 
it out hurts when you are running for President. He didn't 
keep hi^' "cool." ^ . 

The point is that many people in America have a language 
of their soul which they never see reflected in literatvire. One 
reason lor studying literature m srfiool is to hold a miiror up to 
yourself Yet many of us went through school without ever 
seeing a miiror that reflected ourselves I read no Slovak- 
American hterature. Such as there was, was never put m my 
handa I always thought that hterature was about oth^, that 
I wanted Io wnte hterature, I would have to go live Vifith others 
in order to find a proper hterary sub|c?ct 

There are many/many Americans. 1 would think a majonty 
oi Amencans, who have no public language for tlje pnvate 
language of the scxil which is shaped by what has happened 
m the family for a thousand years. 1 think that is why Alex 
Haley made so many milbons cry, literally shed tears. He gave 
t}:em a pubhc laf iguage, a pubhc set of symbols by which they 
could understand themselves He liberated them in^m trying 
to make signals across the darkness which nobody could 
understand and even ihey themselves couldn 1 understand 

Tliere are so many o! us m America who have lacked that 
public lanQuafjf*. <^lthnijgh I n?fi]i?e that providing it \s not 
entirely the function ol the scrhoc^l You need creative artists to 
do that "Roots' could not have been wntlen by a committee. 
A school kx>ard a?uld never have pnxiucred it. 



CLOSING COMMEBITS 



,Wo have reached thre^ o'clock and in about two minutes I 
want to try to summanze what we have discussed in three 
hours. ' • . 

■R^e summary ialls utider what I cfsll the three U's o< the day, 
In the hrst pact oi our discussion we talked about the ubiquity 
oi plurultsm We may not know how to define it Init we know it 
when we Bee it. It is everywhere. 

In discussing the responsibility of the schools, wecameupon^ 
the second tJ. our yearning for a unilonriityofQwarenessobox^ 
what these responsibilities might be I think the onaanlzers oi 
this symposium hoped to create uniformity da waren^s about 
the possible role that schools could play, being careful too to 
avoid potential negimentatioh and standarcfization m laurK:h' 
ing this idea. 

Fmally, the last shorthand for what I call the uncollect^ . 
Them are many, many educational programs concerned with 
pluralism - cumcular materials that await collection m one 
txjntral place. We must think of ways m which these mate 
nals mKjiht be collected and pooled, to enlighten the^unen^ 
hghjened and encouragtf the faintheart€3d. 
* TTie underlying theme of our symposium has been, first to 
raise cxir cons«:'iousness either in terms of njaftirmation or 
confirmation (or pu;52lem^t) with regard to pluralism. ScKXtfid. 
\o expipre the connections between the schools, citizen 
feducation, and cultural pluralism. Third, to determine what 
can -and should b^ done by schools m this domain, if this 
gathenng has only whetted your appetite ksr exrmming the 
possibiltjes. then our afternoon has been well spent. 
U>rn>e yield the floor to our leader, Russ Hill 



TJiank you, Mr Moderator, Thank you. panel Thank you. 
guests 1 ho|:x? you iound thiti^ii iii!eit?8ting and stimulating 
event The proceedings will be edited and published as Kx^n 
CIS possible, and you will ^ 1 receive the publication m due 
coursf* We hope also* to rhov^jn the^direcbon of the sug- 
gestions tcxJay We will be in cx^ntact with you. 
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